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, ~ This book is designed to help Peace Corps volunteers 
continue to learn' a language in the ai)sence of a trained teache't. It^ 
consists of techniques intended to help volunteers build upon tfisir 
daily contact with native itiforoant?. Seventeen techniques are 
p res ent^exlk' each consisting of a subject, objfecJtives, technique, an^ 

.procedures, T^e material draws uppn sevf^al resource documents, three 
of Which are iucluded in^ appendices: (1)' •'A Guide for language Study 
in the.Eield," by^l^thur Levy;- (2) •'Monolingual Informant Techniques 
for Peace Corpi? Volunt€iers,." by- Judith Beinsteln; and (3) Language 

-Le^wrning in the Field A Policj Statetenjb ^or Senegal PC^TS," by Gary 
Engel&erg. (AM) --^ , ' ' ^ . 



^ • . Documents* acquired ^y EBIC iliclude many informal unpublished * 

* materials not available 'from qther sources. EEIC makes every effort * 
^* to obtain the best copy available. Nevertheless, items --of . marginal * 

* reproducibility axe often encountered and this af fects tjtie quality ** 
of the micxofichie and hardcopy reproductions EEIC jnakes av&ilable * 

* via the ERIC Document Reproduction .Service (EDRS) .'^ EDRS is n6t * 

* responsible' for tjxe quality of the otjiginal docuBnsat. Reproductions * 

* supplied by EDRS ace the best that \:an bQ made from the original. * 
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PEACE' CORPS REPRINT SERIES. 



_ " fhis VDlume, :'part of the Progr3in and Triinina Journal Reprint' Series 
IS int^ral tq P^ce O^rps eff orti to provide technical suppggS-i S 



ZL . ^ ^^^^ material on "intermediate techrroloay" with 
■?,^^?"nrtSS^T^ ^ '-^^ intemationa developr^ent -ccnmunitv stess- 
fu± interinediate technologies designed, for .use-ir^ developing' countr^ies 
utilize ,low cost, locally available resources^and. provide new methods^'' ^- . 
and approaches that ^e.^relevant to^the.needs of the users. Each Reprint" 
concentrating on a sf^cific topic , is -.intended to contribute to PCVs^^Sii- 
ity to respopd creatively to challenges in the field. By deslon, majjv 
of the volumes chosen for reprinting raise- questions. The purpose of ' 
this. approach is tavo-fold: first, WDrkin^J: with these itaterials, FCVs • 
will raise addltiqnal questions that are -crucial to understa^iding appro- 
priate approaches- to larger problang o\ "intem^iate technolom.". ' ' 
Second, while supplonenting, testil>g , 'and modifying these materials 
Volunteers will continue to develop neCv techniques and strategies. The<^ 
questions developnents and adaptations will provide a framework for "future 
manuals addressing larger problems of change. 

Qtrestioning, developing and adapt ihg -techniques *and strategies 'ar> \ 
as crucial to !±e Peace Corps, as are cultural "sensitivity and the transfer 
of skills. Recognizing, this, I^ce Corps has established an Information 
Collection and Exchange Systan that in various ways, including the 
Reprint Series and Manual' Series , shares such contributions as broadly 
as HpssoJDld- Materials that' you prepare and submit to the Information 
Collection and Exchange" will becone a part of; this Systbn, a pftmanent . 
contribution to the ^eacje .Cforps wfld - the Vblunteerl; staff, local 
development workers and-eohnunity resiS^nts wfio strive^dailv to consfder 
alternatives, articulate; goals and fulfill the promise of the futiS-e. • 

The Reprints ^and Manuals are available upon revest.' Con tiribut ions •■ 
to the. Information Collectior^ ,and Exchange may be sutmittod to the Peace 
•^s country office- or direc^rly to ICE,. Off ice of Multilateral and ' 
Special Programs, ACTION, 806 .Connecticut Ave.,' NT'T, Washington, D.C..' ■ - 
^u5^5. uTiose who benefit frori^ ybur contributions will th^ y6u - just 
as we. thank those .Whose wrk made the initial reprints, manual's ^d • 
other aspects of the Information bcchange j^ssible. . ^ ^ j 

• \ * / - 

. Information Collection and Eicchange 
Office of l^Ltilateral and Special Programs 
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^"^ . AN. EXi?r!!nEn'"cOLLECTIOM , 

OF 



! ?: Ar-'p ?. 11 c t I c -T' ■ " 



TiV follo^'nnin is o.n atter-^t'to riove orie steTTclcsor tc helniiK^ Peacfe Corps 
Volunteers continue their lannuaoe IcNirninn in thQ fi^ld w.ithout'.trairffd 
teadiers. - This collection builds ur^on several' ext&cl lent ^doctjments produced 
Jn^th^ past on, the sa-^j suJ j^ct: ' * ' 



\ ''' l'.- ;^h.)r&-i^o ! Go Fron.HGre ".^fe^^- - ' * * | 

. * i^iana'^oci' Tor^j;<^nt1nuinn LanqljTnu^ , Study M the Field . ' 

^?.r^ucn.te•^nc: Charles Kraf t ^' ' ' ' ' 

* ^ 'lichY'^an'Statft Univorsilj^ , - > ^ ' /" ' . ' 
Unite*! -States T'c-acc Corns (1566) ' ' ^ 

This oxtrsr<>?y encouraninr an^ helpful handbook should* be supnVied tQ any 
1...^. ... — .J — . ..^g ^^'g^^^ p^^- 

lly to kindle 



Volunteer i;ho is attomntinf to continue hi? lanouan^i '•••onk in the field. Ourinr 
traioinc;, oxcerots frcr the -rok should he nres6nted nomodically 
interest and nrorrare tr^ainees for £he task ahead of 4:henf, 



r 



2/ \ ^^^^""^ Lannuane %tudy /jp tho field - \ , - ^ ' 

/ rthur- Levy ' . ~ ; """^ ^ • ^ . ' ^. v 

r ' ^ ' • / \ . \ - 

In this .fjuidc, inclurfj'4 in tho apbohdix, at. Lovy prosenW a useful oytline *^ » * 
. - to heln Volunteers, through the difficult initial orobTen of senueridn^ lossons. » ^ 
. • ' and layino out tin ovor^li .pl.m or ^ro<?rossion. •*'ithbut such a "plan, many 

yolunt§ers Lcpin to focKdonfuscd r^nd frust^^t6H., andc,fa>l .easy p^^y' fa tho .conwon^ . 
but dmoura^inc f^clin'^:? of ."nr>.ronrGSs" \'hicH so (vften orove fataJ to individual) 
^tudyr: Drc^rams . * . / « . ^» i 

I _ 3; onolinfiuaT Infontfant To^yfjouss Xor F<^^ce Corps Volunteers 

^ * ' ' n / spoct or (;Gnt,inuec! Lannuaoe ioarninn in-country- . ' ^ 

^ , ' by . Judith PoinstGin. (^(July^Inte)' ' \* * ^}\^ 

this xjxcellont scrips of practical /tochniquos on hovi to cc/ntrnue lanriuage 
\ loarrlinn in "thQ field lathout trt^inery toadiers fs included -in ^e appendix. 

. , * 4» L'^>nnur.no. Learnin'n in tho F^ield . ^ . * 

\. T % ' ^qficy ^>tatonont /for S.cnogal ?CVs 

y ^^j Gory EnoGl I'.Qr^ . - . " . ' l ^ 

. • This document is inclpdod in tfio appendix as an exam«^le of one type- of 

support that can -and shgjV^ te provided by Peace Torp^ staffs to encourage ■ < . , 

c6ntinu<?d lanjjuagc Ibarrtinq-^in thcyfield/# • / '^^ ' ^ - 

V. \ 5.- [)f.^->tn Rassias/ - \ ^ ^ \i * 

It Is essential that^v2/^{!'X !^rd of acknov.Ood>^f-ient to nrl John P^ssias * 
'^artmotfih Cnllenfe^.r+i7ys5^ir<o^ and s-^irlt not only D3rmoate this.boolciet'^ 



hut heve ^ermoatec^ I'-^aco Corns/>fr1ca lanoua^e traintAn fcr years. .Today's 
trainers ^and trainees, mn^ of whcr not even knovf namet continue -to - 
^enSfit unkncn'ngly from His on^-^roy ^^nd imaninaticn w^ch started the ^ail rollmn 
back in 1064. \ . - . • , ' ^ . ' . ^ • 



In this Exoandeti rnnocttorfof LanrnJii5iiJnforr'?nt Techniques vfe attempt tp provide 
the^Volunteor wi1:h i sin^nl.^ practical /and ho-^cfuny interestinn spri'es of 
iechni^.uos to facilitato" h^is lahnuacc Wrni^i^ tn the field, I 

»«e -^eli^-^rately avoi'^ ^.r) attenpf to-trach phonetic or ^asic linnuistic terms \ 
rn<\ divisions >^not !;ecGuso suc*^ t^ls are. not useful, ^ut simnly to render the . 
l?n«^uanc* learning ^^rocrss* sinr^lc f^mi unthrco.teninr to the majority of Volunteers. 

i " / " ^ 0 , • * . M r ,^ ^ • • 

For tho^e inten:s»ter! in a short Lut cffoctivri introductiog to the LP^A^.^Vc . 

rocommend:. ' • u i *. ^ 

asterinn the IMcrnational Phonetic /Mphalpet ^ . ^ 

' ^ . Guido and ^'orkt^ok . ^ . ^ . • 

y-^f nr,nzld .. OGck(^r->^ . , , 

ni-.crt Covell C^1ne3e 



^ Ll:-.crt Covell c^11 tege - . < / 

rl U-^worsitV the Prxific ^ / 



r ^eronts Fuhlication 
Simon onH Schuster ^ ^ 

. ^ , Me^j York -1^70 ' , . . 

••o vould also like to -nuotc here frm tha^'introducticn.to Judith Bc-instein s paper 
'••hicfi can fjo found in tlhc 'an-^enrtix. . ThG introdycticfuwritten by Joar ?,ark(;ssinis ■ . 
states.] and we aorfeo): / 4 ■ ' 

"IHoallv volunt-^crs 'syiuldlv tauc^'t 'tK'SG techtiiques during training .so that they' 
pviy ovrntu:-'ily t<-<,kc ovcr s.5ver?1 clnssesla wcokv^Bcstovnnn such increasinfj rosnon- 
siMHtv on trainees os th. r.ro'^rani conc;iud:s facilibtos transition from traminn • 
to field. In thp fiul'', tho' Vcluntoers' success -"nth .informants depends on 'complete 
control of, the- learning situation..." , , . . - „ 

THo techniou-s in'this co1.1>Ktion cni dcsinr^od- to place "control of the- learn inn . 
• situation" tn 'thj; h.^nds-of tho Vniuntccr. They attt^pt to Place the hurdcn of. 
Wesson nlannins and c.Us^rcor- nrccoduro 0!\ the Icarnpr rather than oh the 
untrained informant. ' ' ' . " • • 

' '1'^ had hor'd to Mor- ros..arch -ind (ixnerinontajtion rn the contents of this 
cj^llpction, '^ut the-, -jncx-octa' cV.;sinp oT thn M.l.O.. fias made it inperatiyQ _ 
thnt WG publi'sh.^this r!fcy'r;Pt nas rathor than risk in" Jthe possibility of us 
.Loinc lost in the ^iles:- , . ' ' • ' • ^ , . ' 

• So th" s;>uc't. on the fin.,.:uf-. the contents noed tasting, stirr.ing,. spicfnci^ , 

and si'itmerin'}.- "r le^v-" '^-u the— -leasant anc'- oxcitinnHask of finlshinn up , 

the "cocking}"'. • . • ' ~ . ^ ; • • 

• . , • • ; . , "^^ .■ : - A, 

* t • 

Sary EngolLorg 
R.T.P,0. , " 



' ^ / ' — . — , . — ' 

(Fxcrr^^ts frpr- "»Jhore "^r I Cr^Vrw Here?" '-irruerUt anrl Charles Kraft) 



LearnirKj to knc^^'tha 1ar/!uane rer-ns learninn tc ^rrw th*^ , 
oeonle. /"s you learn tr, talk about thirds as thoy tall' about ther, 
you »""in learn ? lot atout ho** thoy^vie- li^r''. Mi /rvf^lop ^ 
d^i^'^er iindPTGcapj'in'"* of their ^rrlH, '^on'^ force vour ^"ay lnto» it. 

your attitudA*is such tha^^ ^'ou are ^reoarol to It-arr: fror thcri; 
you »'ill -fin^, j'oxirsolf sTf^ ly onterinq and Irarnin^ tc hotter anprq- 
ciate their ^'orl^^ an;-]- t>*r:ir view's tWard'lifo. Lan^ua'-o learning 
is ^or us (as for thi^fr c^-i'hVon) t^^^ host neans of *<^ntr-?.nco into 
their cultural vorl^. 





Yoiir ernoiif^ns and attitudes rlay a vi^ry iv^portant 
r>art in yo»ir ]'T<iua''o, learning, .uch of your a^ ftity 

''Ot alonn 'nth poc;>lc' and to adjust tc your 
onvironrvjnt \?s co: !C •t!Tou<'»h ,^/our dcvoloT^'inq ivisr o^'u 
lanouane as an o^f^ctiv' tool.'" /s you have /to^-ti, "ou* 
have been tau'^ht to leavp behind inmaturcC ways an 1 
to bo ind»j;?en'i8nt: !'o'.s yaii are bac!-. to conrlcto 
helplessness — practioinr* nfev? sounc-s, funjlin^ aLout - 
' vrith strarno vonis, orasnin^^for r.oi:5cs and Gxrressicn> 
and layinn asi'ir. your ability to think for yourself. 



You ?re sure to pako ristak^-s, so ni^orare .^^Ufself for.Jt, 
^rv^vJilli^^fi io nako a fool of ynurs^:lf, to lo^o orosti:^G» to • 
suffer rr;^ar^rass?^ont, in ordor to lecrn thieVicv; lan';»uafi'v. 
Leamin'^^it V'cll will rritfi than rcrlaco any frostinc lost 
in thcs^' oariy $ta'\s of ^'pur jarfuarG leaminr. Your 
'^orsistt^hcc 'and sincerity to,loarn fron th,? native spoakors 
HTl -'in^or ^^u tl^o rosp-ict of those who nicht have laughfid 
at you. ' 1 ' 



.a EXP,-fiDEI5 CaiECTIOM* • . * . 

LArr^UAGE INFC!PfIf*KT TFCHr'IOUEs' ' ' * ' 

The- fonfy<jino tochnioucs arcViasinnG(^ fx> help you continue to Jearn a 
lannoanc on your p/fn worl<ini '-nth an untr?ine'i lannuaco infortnant. 

Each sheet i:ontaif>s:- 

SUBJECT - • ''hfch >s cither ox^'licit with notes or left to you to choose 

♦ *■ 

OBJECTIVES I'hirh cioscri^^e v/hat you mioht* hop^ to get out. Of the session 

. J^otH lin^iilis^tically and culturally . * 

' ' ' ' ' ^ • 

TCCHMIOiir — »'hic^ iduntijfies tht lannuanj infonnant technique boinjt u^od 
'in thij I'jsson, v/Jiich y^u mavXatcr apply to'cthor subjects 
of your choice L \ J, > 

FRQCEDl>RES . stop '^y stop b's': of suggestiojis on hof' to proceed 



(Vnst of thf ' tcchni^ucjs' in tSis collection, althcfJfih design'^d for infomahtSo 
viho s^e^.k sme French or Fn^lish, can bo ada^toi-^ for monolingual informants.) 



1 
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INFO^'iAMT TECHNIOUE 1 



S'l'^JECT; '^reetinns 



. 'V. 



A casual "hi" is rarely siifficipnt in .Africa, GreGtinns are usually accorded 
more imrx)rtance here thf^n in the St.ates ??nd receive noro time and attention. -The^ 
are the door openers to any contijCt you may haye and set the tone for all that 
rcHlows. N'orloctinn nrectims -is a, serious, broach in etiquette.- <'atch oeonle 
to see* ho\/ it's done. " * . • . • • . > . 

OPJBCTIVES : . .0 • . 1 - \ 

To lear'n the ap*^nonriato -r^reetinns for: ^ . ^ • 

- ::erio{is of the day and ni^ht ' . * \ ' • t p 

- noonle of (ntfrrrpt..^no rrour^s and S(x' (older 'nan/worian, peer malS/woman. child- 
>^oy/nir;l) . - . ^ ' <\ 

TECMMiai>E» ; Usinn Sirn-lt) rv-.vinos as visual /ids ' ' 

PROCEHURRg : . . . . 

V 1. /Oraw the follov^'inn visual aids, each on a separate niece of paper 





2. Usinn the vi60al aid,* communicate the nrcaninn of a Wiod of the day'- 
and a person - for .-.xant^le: rr * ' ' ' ' 

con»jrohension of the drawing. 



and a person - for r.xr.nt^ie: roo.rninn and younn man (neer). ^Verify the^ informant.' s . 



ERIC 



■ . ■ ^, - . • . • 

3. . Indicate to your infonnant that you want to learn oreetings for the period of » 
tho l!ay irKJicated, 'ith t^at tyne nprson indicated. 

4. LiStfn carefully — ask theJnfbmant to reneat. , 

5. Rroeat sovoral tines aften'.the informant, indicating that vou «ant him.to- 
correct your pronunciation. . , / . 

6. Play a short scone using the r^iv,' structures, ^oinq sure '^o observe the informant 
and imitate appronrictr 'ijcstur^es. • • ^ l . 

7. . /Tsk the infornant to repeat aqain, this tir*: copying down v^hat he is sayinn, 
usinc your phonetic script. - ^ 

B./'Tcad back »^at you* have written and ha ve th<. informant correct, yx)U». 

.9/ Repeat once apuin after the informant without looki-ng at your nctes. * . 

ro. Proceed, inNHio same way for other periods of-the^ day— and other types of 

oeople using yi^al aids as cues/ Follov;, the same rrocedurcs foe each set of 

aids (in, some cases, nrcetin^s may he tho^en^). ' * . ^ ^ * 



11. Observe Greetings out of class. 

12. -Use the new vocabulary out ofVlass. took for situations where yoti can 
use thq vocabulary (don't be d^scour^oed if the greetings are followed^by-a 
€Jood of lannuacie you don't, urtderstand. A journoy 'of 10,000 miles begins 
-with one step). < 

13. Study' your notes €hat samo day I Learn the greetings- by heart. 

14. Review the structures durinn the next class with your informant, usijfig 
real oreetfnns when you first meet and visual aid situations to cover other 
nreetlncjs. ^ < ' . 



» - * V 



^ . ♦ ^ ' Excerpts fron, "Vhere Do I /«.o From l!oro?"\y '^arnuorite and Charles' 



P 

Kraft 



»!FOR:;".Wr TECHfJIOUES . 



'W/I^^IF MF TALKS TOO FAST? 



It' - . 

Hn. J^ ^^H^^ ••'■'"^ s^^" lannuane assistant 
. t ttt yo"*- benefit it , 

„l ^i:^ 2- ^ ^^^-'^ convars^tion^ "speed most 

of the tii5G. Reronber, the problem is not thaf he 

ner^ to loarn.to ^oar up to spe^d*. not io slow hin 
. dov-n to an unnatural speed. Sloir/in^i do»/n a sneaker 

*° '=^2'??:'^ tte souri.is..rh«/thn and intonation. ' ' 
st$^L^^u '2 ^"^^"^ "Penally say. "^/horo'.d ja " 
^ ^"0"C\ If 'Slowed down vreuld sa^ "Hhore yid vou 
go?" wivich IS much loss natural. • 



h'hen you^are'out amont) the ooople, tjiv^v will snoak too fast ' 
Listen carefully-and learn what ^ can bLt don't SL^oursJlf - 
H^SnJi''^''?"^/ ^^''^^ •^^3'' ^l-^st ncthinn? Sep. 

assMt n^Mc °^ "b-'' P" spot rather than yoLr 

assistant or his countrymen, /cu will ruin their conversation if vmi 

&t«''a^TnJ;rTo"? S.^J'^^^'-''^? spLdTf'S^s'SaiJiS . 

..nen yo« are a part of toe conversation, however, you mav hav4 ta 
occ?.si6nally ask politely to have sonK;th.inn repoatel Sd eJen^ ■ 



s7S^iSL'l?r'h^fl[l/''''^'' ^° ""^^P up., -Don't 'expect thetn'io"- 
slcv d-own much, for lyou. Remember, to the native' sneaker his 

^'^Kf^^^^^ ^n-the world. You will find S t 
if you are continual ly^exDoSed to a-fa^ter flov/ of speech 
you will benin haafjrio and understandinn the fas?er sp^Sch.. ' 



V 



IMFORflANT TECHHIO'UE N" 2 



SUBJECT: Initm cotitacts - ' • * ' • 

OnXlrst meetinps.pe'ople of diffororit cultures act differently. Certain kinds 
^'■^ annronrlate - othf.Ts aren't. In certain countries, 'questions 
Ifte '•|here.'lo you "ork?" are considered too familiar on first contact, and 
questions llkp "^cm reny childrep do you have?" or "Hcv; old ar'-- vou'" are 
■ rarely,. If 2VGr,^»sked. - • ' ■ , 

OBJECTIVES: ■ ^ . • . . 

• —-To mkQ n list of ou:i$^tions which Sre oppropriato on first mc-etinq situations 
in your country , , ♦ , 

— 'To learn to narinulate several questions and answers to allow you to talk about * 
yourself and find out about others in a .-culturally acc^ptahle manner. 

TECHfllQUE : ^ Usinn cycles (Qui^stion/answer) or mini-aialonucs / * . 

PROCEfXIRFS : - ' • * 

' r \ • . ' 

. 1, Preliijinary r^so-irch — bociin to nako a mental note ofquostiefns people* 
frequently ask you. (i.e. uhr^.t is your family name ' !*hcrc do you corae from* 
.''re :^u />meric?n? Are you married? •'hor^ do you Ijvo^ Have you. been here - 
for ^ jqng time*^ etc) Otcidc on a. s^Mes o^ four or five ou^stions and ^ 
ansi^/ors you woulH like to be ab^lo to* use, ' ; . 

2» Ask the in|ormant'to sc»y one of 'the cTnswers to o canirop question (for 
example, I live in town). Listen carefully ." ' . ' ' , 

3.^ Repeat the sentbhcc several tines after th6 informant, indica^itin that you ' I 
want him to correct your '^ronOnci^ticn., * 

^4.^ Indicate th?.t ycu w^^nt your infortnnn^t to ask you the.quo&^ion which viould 
evoke the ans^^r »'ou *^avo iust refloated. . * 

' 5. Ansi^er the teacher's ouostibn,*uis,ino the new structure. 

6. ?sk the informant to repeat tho^ouestion scverrj^imes • listen carefully, 

7. Repeat the ooi?sticn several times,, indicntinn thn you ^^ant tbc'informarit'^to 
correct your -;ronunciation. ^ ^ 

• ^'-^ ' * - ' • 

8. Ask the infcrn?nt the question; indicating by yrur intonation that you really 
v»ant him to ans^/cr. ^ . \ ^ , ^ 

9. Practice asktnfj others irt-thc class (if yoli ate . working in a jrpup)." 

10. Follow the s^c ^roccdgre for each gu^fttina. 'nsuer each ohe until you ♦lavc 
a dialo'^ue of throe cr four'exchance**. 

lU Recite the di^lonue several times with your informant, acting out tne 
conversation and usinq i^^oropriate nestures. , v^-' . - * _ 

12. Fsk the infornant to repeat the entire series sTov/ly. Copy the qu^stion-x\nswer 
cycles usino your own '^honetic scrint. (See A Ouide to LanouofC Learning in 
theTiold by *rthur Levy for a more detailed description of how to note cycles^ 

13. Reed the cycles hack to your inforniv'^nt, indicating that ybu\>ftipt him to correct \ 
your pronunciation. /' , 



1 • 



9' 



14 Reneat^the cycles cnce without lookino at your notes, 

.15. Outsrfde of class, practice these nev* questions aftd answers in reaV 
^tuations, \^ * ^ 

16. \toidy j^ur notes that same d^. " Loam nuestions and ansv^ers by heart. 

17. ttjrfhsJ>J& r)6xt class, review the-cyclcs hy acting out the dialonue. 




9^ 
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^ |yW€CL: Quest-Ion liords ' , / 

OBJECTIVES ; ^ . ' * 

. - To -increase the type and number of questions you^^ /abU- of-a^kin-. 

lECHWOUE; Prounlng -arts of speech. • 
• PROCEWJRES:''- 

basis for your lesson., • ™^ """^ nro"Plno will be the 



Ask tho-info.rmant to forr^late othJ-c>,usstrSi;r)I^ 

L/°r °??^:9""tioo listen carefulls/kd reocat 
ccrtfortab,Te with struc;tures that folj^f tbJ^S"' 



to'. feel i 



•rds. 



6.. Notp do-'-n (jne tnodef ouas'tion, 
pronunctation correction. ^ 

''''if cour;so of the-les 

and follow thj same'ipocoduro ' 

8. "herever nossihle. .oro^Mii 
thera to the' infonaant. ' 



ouestions 



9. Note his answers /^nd* 
the list of ansv/ers askiny ror Gxr>;iar 
Infornant correct ^your pV^nunciation. 



^ .^wrds 
stions'. 



find pose 



!'!?5')'e''fi"is^fid the qoeOii^s series .. oo^acl- over 
:pJahat,on^o?,vords yo<f^o not Uhder^tSd aS havL 



l"wn'? 2or!reJt°;«n°u^'cta^^^ .^'^^ '^^'^"'^ «nd hcvo.thc 

12. Learn ycuc qu/stions and ajisv/ors 'by iart outside" of classj y], 

13. _ UsoirourW questions outside of class as you meet new neorxle. 

'W. Re>iWquo/tions and answers Without notes duTingyo ' . • 
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IWRiArT TECHNIQUE « 



.SUPJECT,: Peceivin" a Visitor 

. • ■ , ''^ • 

l^ moch of trartitiona] rfricc', visitin-n's an in-nortant factor in human 
relationships, Tho visitor honors the home of the person 'he is visitin.: 
.and the host wes the visitor his time a'r-^ ^attention. 

' OWECTIVFS: . , 

. • ^ - \ . , 

To learn sin'-le structures .and acco-.ted nroceduros for receiving .visitors . 

TECMNinuF: Create a situation 

PPQCEOURES : ' ' ' . ' * • ' 

U Rising props, visual aids and nantomine, create .situation indicating to the 
informant that he is rec-.iviri" ruests- in his hcvie'. . . 

2., Have him sit down. Qo to the door, knock and enter, nrc-et him - then 
cncourar.- him to continue (sit do-^n, somethinn^to dri'nk — oirserve his gestures 
-ihysicM contact, -roximity. facial exiTossions, doss 1i5Yise t)r remain seated.' 
ctcf) . ; • 

'3. wnye hip-, rsneat'tho scano and the things ho said' several times. Listen 
careful! V. >• • ■ 

4. ^ Repeat after tho i^fornant, ono sentoncG at timo, indicatinn that voir 
^!^r\t hin to . correct you. / . . ^ 

5. Channo places vith tho infontint^ Try to rouse, the vocabulary you have 



just 



Icarnec*, imitetinn (?rsturLs .you obsorved 



6. Repeafe^c sane soine. Observe his rrjstun^s in entorinn (does hG knock, 
clar», spilG, extend the banc!, J^riw? doos ho come tc»o.rds vou or dnps he expect 
you 4:0 cone hr-j etc.) ^ ' 

7. Replay the scone s^oraV times — 'ch.>nfffnn from thc^»»olG of vUftor - ' 
to that of host. 

8. As^ the inf^nnant tc^rcpf-it .-^n^in, this time cor^yinn down v.-hat ho is sa^in^, 
usinr} youn ov:n ohon9;:ic scri'^t. r > 

^ Pca^ Kiel? dt you ^-nTe.'writton and hf\vr tho*.iJi^orriant correct you.** 

10 R.:roat onco a^^^in nftor thi. iriforriant'»'ithout Iccln'h'^ .air your nates. 

,11. r.sP about visitin- nrotocol. If a^nronria^.s visit a friend or acnuairvtana* i 
' ' -t^is hone. Try cut y^.ur nrectinns* Observe the hos'ntality. 

12. Stij^y *'our notes thVt sane flay, 

13. Pcv^ow the nev/ structures durin^^ur next class; rccrcatino the lues't 
situation;^ ^ , " ' ' 

- 16' • - . 



V 



SIIP4ECT ; EvGryric^ Objects 
OBJECTIVES: 



INFORi'lANT TECHNIQUE N° 5 
■ ' ■/ PART I 



■ .TECHNIOUCS:- Usino oMccts 'as visiial.'aids- ' 

PTOCEnURES : ' ^ - .' 'A " • 

^ , 1. 'fiatfidr Gioht or ton f^iliar cbjccts and shw thorn to your informant. 

_ 2. Indicate to tho informant thst you want to ask- "Hhat is this-" i 

«r.,fully and^renoat. J-ave the infJrmnt corrert your^pR^^ . 

car.^Sl^y'^'S'roSat^^lr'^h^"^•n^o;^;^^^^^^ '''^"^^■^^ -^^^ ^"t<^" 
^ h,. 

carefully anc ronoat. The infonnant corrects your rronunciat'ion. 

"^^^t^l^^J^S^ structures, .cad' 

Listen carefully an. ro.oat. hIvo the infdglf c^rri^J t^?^;.^,,;,.. ' /l 

' ohiectf aJ"ro!!.if! ^1 "^^ n«"y of tl)o structures with as many cf toe 

Ohjects as r-ossiWe. Iternato aski,nn and ansv-L-rinc; questions with th* infomant'. • 

" iJinui°i^l2n/^^^T'''' '"'T'- ^^f fho-in^nnantVo^rect your ' 
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INfOI-'OT TECHtirnUF- .M° 5 ( Continu^'J) . V 

pr.p.T I! \ ■ < 

, ■ * • • ' . . \ . 

,U r^evievi the oMects learned Mn previous lessons rs v/ell as the questions 
"K'here is an<i the '^ossl'^ln afi^^f/ers. * ' \ » 

; • • • ' • . . :: . V 

2 Indicate to the infcm?.nt .that you ^^ant to say: " five' me the X " \ 
O^^servo carefully an'' vmtiote if'^^ro'^riate ex^ rcssicns ^x\r nestures for fiiyinc 
and roceivinn (Do you off^r ^nth one hand or tvp'* Ri^hf or left? Do you \ 
receive with your ri:,ht '-?.nd5 
rGCc!i-^t^ Is +herr; a 'rr.l for 



l^ft haml^-or '^othV'to^ ^'o you acknc-vlsdge 
"t:»=^nk you"^". Is^t us^d in^this situation?) 



3. Practice the he*' sontonc • usinn ^liffer^nt o'jjects: Give n^j the X 

^ ' , Oive me tno y, etc,. 

^ f ' - - — 

4. ?ointino to Tinothor xjrson**cr'trt the j'icturo of another persons 
indicate to the infom^.ni; that vo€lii,v/cint iq say: ^ivt; hifi the X, 
ListCh'carr fully ^r^i rc.oe^it, t^^vat the S'^ne nro^eoun. to learn the sentences 
^vo her^, us^, thjr... Liston carefully aiv! ,ropeati ^ * . 

5. 
to 

the X 



Ind\cato various o' iccts and peor^le ^r visual aids yc^reSL-ntinfj neople) 
allorf you to ;:ractic: the sentences: ^<\:n me (then, hin> her, ^»s, ate.) 



Note th'eldi'^forcnt forms, Road thcnrhavin^ the informant correct^ any 
inaccur=»xios/ in -pronunciation, ^ . " • 

J. Demonstrate rossossi^n ty '.'oldinfi one of .tli.? oXjcctc' close to you and in=Jic'itlRr: 
) th'i infonriant that you w=^nt' t/> say: !r.ve an X/ 
isten 'cprcfull*/ ami retreat 1 * ' ^ ' • « 

'Practfce t*;.'? ne»' smtencc: I have an X by substituting various objects for :< 
r-^i rcpeatim the scntLnco I h-^vc a;Y > Thovr a 7 , e tc. 

9. Folla^ the same crdceduro for thr- otlior persons: ^Vou, Ko, She, Ho, T^oy, otc. 

1, < * ' ' * ' . 

10. '?:»en you feeV comfort^i^lo with the conjMnation of "to have", nott. dwn 
fi series of modctl s-ntonp^sT" I have .an j ' ^ 

^ Y OU nave Y 
TTj n?s > etc, . 

Road and h-^^'C tht -i>nf^;m?^nt corrod: your nronuriciaticn. \ / 

11* Fcllo' ^hv: same -rocoss for the nuestion:^ Ho you hove an X: ^ - 

Dogs he (sh^U ^tc> 
-T-ll 5S ^or t').» re'-^.tiop. I don't hr-*ve an X ^ » \ . .> 

. lie doQsn^f etc> ' "^^^^ * • 

12. ".nQtffer '^osribl » ox nnsion of th: ^3iects involves the examination of sinful ?r 
va,nd '•lur'il fon.)$. Tiis ru^uires *)avin'i"ti'ic*c,r thi*;;(.' of the sr^mo props* 

Elicit contrastinr S .ntonccs: 'here is^ th5 X? ,H*sro it is " ^ 

• <' ^ 'Kre ara the x's'^ Here tney are> - . 

13. For each Sentence follow the process of repetition, correction, practice 
«nr^ coDvin^. - ' ' . . - 

14. Learn all th(i fomis Sytlu.art and look for occasions to use them out of^xlass. 



6(^erpts from "Hhere Dtj 



I Go Prom Here?" by ilarquerl te" and Charles Kiraft 




■ Lanauaqe learning occurs 'typically In terms of a 
series' of' plateaus. There vrtll be stages when you 
seem to >2' absorbing much of the language followed 
by plateaus viticn you-don't seen to be learning 
anythjnn new." 

You mav, at times, get the impression that you've 
mastered as much. of the lannuane as yoy are able 
or that your progress has been arrested. If this is 
the case, make a noint to get yourself into new . • 
eiporiences to truly test your present ability. i!hil< 
yo.u are on such a nlatcau, you can also usefujly 
devote yourself to' practicing what you have absorbed 
of;,the lanouage a*nd "aining self-confidence. The 
b1^ tlanner is that you will stay on this l^vel too 
long. It fray be comfortable, but you must force ... 
*yourself,to move ahead if you aro'to achieve your ^ 
noaV. ■ - . • . 

You may\ become discouraged at certain stages and 
feel tJiat your nrogress has been-,stopt>ed completely. 
People ^0 have succeeded in learning a second 
lannuage, hov/ever, know that if youajl^eep pushing . 
ahead the tine will come when things click and ^-ou 
are on the move ana in. Rgjiemb^r that you are tryin*- 
to compress Into a fev/ months what a native speaker 
took years-to-learn. Eveh trained linguists don -t 
usually master a n&M language in less than two ypars 
of full-time study. Your detenni nation to-jnake ^ 
a success of your languagd learning is your best ally 



SUBJECT: Using ^ocal currency ; *. 

In th^process of tuyinc othinrs you it?ed to survive, you v/ill meet salesmen 
ond market v/om^n wh6ni you »'nli,b€ seeinn froquGntly. "They are likely to 
us(?thesamo strxjcturos oath tW yoif meet, ten asking the same questions and 
respond^ in th^ sa^rio way. Since t%e process of buyinn often includes 
'^.barnainint .^nd jlis-uss^on, ^these people represent cood language^models and rich 
•sources of strudtui^es ^.nd ccrrr.only uicd, useful expressions. 

OaJECTIVES : ^ \ [ ' ' 

Trr leiirn torrid for Iccil currency / ' 

To 1oa^n- to cv. rti; ir.noy in" the local lanouago 

To locirn to asl^* for ^.nd understand the'orice^of an article, 

TECHNIQUE: - u's^"no o'\ioctr> as visual r.ids ' ♦ 

1. Pla:e five or, si. coins of different dcnoninations on tho table! Ask the 
informant to identify- o.?ch coin — listen carefully. 

2. Repeat scvcrc-^l tiros '?ft?h the informant indicating that you want him fo 
correct your pronunciation. . " . 

3. Continue ropcf^tmn until you are able to identify each coin j^accurataly 
without tho holp of *thV inforriant. . - , • , 

'\ Place four or iVJ^^ of the same object on the la!.'lo (four pens » four 
oranges, four ^ooks). Ask tha Informant to identify the object (singular and 
pJural). Ucpoat arter tlic in,.orme^nt. " 

5. Place on'v5 coin next to one article. Elicit the appropriate i^esroase from 
the informant (G;g. ono orange .costs 25 francs). Listen carefully and repeat' 
several times > in^Iic-itin^j thct you y;ant the informant to correct your 
nronunciation. , " ^ 



6. Elicit tho Gxprosrion y^in^i or "How nuch dots it cost" from the informant. 
L^,Listen car^rully. Obsrrvo S^in'^! gostures appropriateVor asking a quostipn. 

7. Practice those nc^v7 structures; using difforeni numbers of .objects and cofns, 
end the nev/ -structures: 'Wc\f much?:vlt (one orannc," two oranges^ costCs) 

25 frpncs (50^.. 75) etc. " ' ' . ■ 

8» Ask tho in^i-^ant to repea't structures s^en in the lesson and dopy them 
using ^^qur c^/n phonetic script... , « ' * ^ 

:r> " dencni nation of coirs - oiojocts (singular, 'plural ) ' ^ 

• - Nov? much .{rlcc^ i^ cost)" . - It costs • francs 

' t * , 

9,^ Read wfnt you bavo «/ritten, having the informant correct your pronunciation. 

10. Repeat the no ' materials and structures again vjr[thoi*t referring to your notes* 

11. Outside of. cless» -rrice articles which interest you, using the local 
lannuage. ^ - . , 



12, Study ygjir notes that sainp\ day. * " \ 

\u Reviei the new structures^in your next c1a4S. To tnake the review , 
interest bring other object^ to class; After having the- informant identify ; 
th^ in th^local language, repeat and use these- new objects Jto review vocabMl^ry 
for curreniy and .acconpanjrin? structures, learned* during the previous, sessigr,,- 

14. Expand the lexefcise ysipg" lirger denominations, until youjjegin ,to feel , - • 
corafortabl^ fkndl.ing the money. 1 ' . ■ 



SUBilECT : Biargaining 



imK\m TECHNIQUE 7 
* 




nargaimno is often an accented, exlected part of shoppinq in tnany terts 
of Africa, an /"jnerican, "pu -arelthoufrht to be rich hy nany of the peoflo 
from vihon -youW'ill be Huyino and thik precenncen'tion of thoi»*s -will often', 
•affect the baf^rjaininc; procedure, r>rices asked, and Killincness tccpmo'^ix 
in price, f.s with any other social ^xchannos, there^are aorepted"'politq * s 
prodedurcs and structures for barnaininn which arc hoth social-ly jr.ipcrtant ° 
and financially '|>rnfitahle to master; ■ 

OBJECTIVE : 'To \^9Yn to f^argain in a cultural'-ly appropriate way. ' , 
TECflNIOUE : Creat^inX a dialonue ' . ' <. . ] 

PROCEtURES: \ - . ' , 

• . , • ^ , * ' • 

Research — Find out v'herc, wherf and hy whont baroainino i^ aoproi^ato^^^* - 

2. Observe ,j)arnaininn, nayinn special attention to nosturG^.^exorGssionsi .v/ 
and atmosnhore (playful, anory, teasino, etc)' ' \ 
• ; * ' ^' * * M ' V ' 

3,. »*orkinn with your informant, create a dialonuo hetweMi' two char*iicters 
inclucino asklnn ai^rice, indicatinn that it .is' too expensive,, etc. »Vitd. 
dov*n the exch^nnes as you no, us inn yo.qr oWn nhonotic sciVlfft. Lim4trjjQur^ ^ 
dialon::3 to a maximum of. four fjxchannds,(einh't lines). ' ^ ' ^ ' 

Road Sack the dialoque-lino by line havin^^ the infomant correct your' 
' ^pronunciation. . _ ^ . 

^ V .. ^ . 

5. Choose one of the characters, and repo^Htino afte*f voOr infomant v/ithout 
roferrinn to your notes, learn that role -by heart.* . ^ 

6. ^ct out the dialoruG playinrj the roto you learned. Dramatize a§ you.-qo 
to fake the 'lialoruc/role plfty more inter(^s ting and to work on Inton^on'.' - / 

1: Learn the sbcond role as in Sten 5, and a^^out the dlalooueraBfend 
tipo as in Sten 6. ' . " " 

G. After class, y to the market and bargain for somothin'i" yotJ/vould really • ^ 
like t(T buy. (•It is a rood idea to hane an a-^orrtxjjiate idea of an anpronriate • 
pric5* to pay bofprf' you ro.) ' \ ' ♦ * '^z*> ' 

^. Study'^your nctos that same dav. - ' . St^m^' 

10. ^ Act out the dialonuG acain in class the next day as a rev'iew. (Play 6adh 
role ohc'i.) • . ^ r ' -r^- 

- ' ' ' < . , • * * * ' 

U ,p(pdrinent with chanr^ino the atmbsnhere of 'your orininal dialogue from - 
friendly to hostile, teasinf to cncourrarj^n^i ^t;c« ^ By imitating you^ informant,* ^ 
cittcr.pt ',to master intonation and nesture chan^es^ that you can use to approRriatel 
oxorssss vobr enwtions in a niven situation. * * • 

•.. • ■ . ■/ ■ ■ 
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SUBJECT: Develpping a subject of your cfioicc 
' OBJECTIVE : . ' • T'>'exoand vocabulary jn^ structures you control 

TECHNIQUE : ^Usinn />^cturfts — one of tho easiest infcrnant- techniques mainly^ 

cause, tilt lenr»tl>of tho infomant's •dx^scri'^tion is i^asily> control l(^y' and 
*new vocabulary is^coa^let^ly ex^laihed J^V'tbe pictures content, 
'* * * 7 • 'S 

• ' PROCEOURESl • /* ~ > • • . r 

1. Chocs':,? ;ncture-^t re^re^ents an interestinn, relevant topic t>r^voca^ulary 
and structure^ .you' wpulH l>ko to ^>e ahlo .to pianinuVate, , - 

1 V, ^ ^ ^ : ' \ 

, 2* Shew Ijhc infroniant the '^icturo. Ask* fiip for a short description of" ' 

what he's<^'0S/ff^t; (T five sentenc^^s)". li^ve him.indieato asrects of thti picture 
• as -speaks. "Vr^ ' ^ ^ • 

3* Ask the infonnant tr> rG|?eat^ ^vsamg^- explanation three or four time$. 
*Liston„carGfully, . — 

. 4\ Try to repeat ^s nuch of ' the irfonna;rit's exolana^ion as possible* If you 
^fot stuck, have the infomant r^^'^eat^the^^L-xplanation sentence by serttence. 

5. ^epoat the sr?ntcncos until fhe'e/tire cx*^lanation is mastered.^* 

6» Pecord the dcscrioti^n undgr the n'ictur^ in your om phonetic script. Poad 
' the ^ontoaces anr* have th^ informant correct y^ur pronunciation^ 

, 7, Study the descriotioa. Learn it hy heart,* ^ • ^ 

'8. Durinn the ne5?K$^sipn, revi(:\^'tho lesson by reciti-nn tt^^cscriptiqn, 
^ referring to the pictures, l>ut vnthout referrinr; to your notes. 



\ ' Jk Wartc^ f rom J^jiQli ngui?- 1_I nf orma n t ^Tc ch n j nugs for Peace Cor ps -Volunteers 
' by JWith Peinstein " 7 ' 
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Fxcerpts frorr "Where »o hto Fror Here?-" bv H;ir9uonitG ?.nd Ctarlos 

Kraft ^ . 



WHAT IF THE NEW LANGDAGE HOES HOT TJICK? 



Unrtuane Icnrnino is oftijn ruch like pouring naint throunh a 
?ievo. you continue pourino and pouring, evohtunllv rone of it 
hardens aroui1(i the edges ard fjlls in sone of tte holos so vour * ^ 
si(a(p v^ill 'hold the naint. In a languaoe Icarnfnr situatioh, sonG 
qan t^norizG o^iickly, .others' require niich effort with eoTinlox ^ * 
nrntal associatinu nc-<:esjary. t» rake thinns stick. Thr^ result "' 
dcncmis nrinarily cn thr^ nctivnion, persistence and practice of 
the language leerner, not uoon his natural ?i)ility to' lr.:?rn in cn^' 
wny or anoth<?r. The facf thst/.ll of usyl-iave loarnci at least on.^ 
lannuage well is ^viic^nco that wr. are aMo fo lo^rn anoA: 

Sono Hords ?nr1 f-xorossicns for sonc linknovin reason, simply • 
$ti(:k in your njnd. Thesi? you K'ill, alto<;t without 'effort, »;r>VVL)lp 
to He<^r» think,. and uso often and sc you will not hav-^ to waste 
nuch eneroy trying, to romerbf.r tKr». There tircr othor j[ xrYcssioot 
^ v*Tlch do net readily stick in your n^iwl, however, apd will need- to 
*ba sonehoH r^ infjorce^ io keep them thore* .If "oy c?n us? your 
' inaoinatiiin, you can ejtahlish asrsociation links vihich act as scaic 
^ foldin'] :ind ?ro necessary until vou h?vo karncH to use th; n^w - 
• exoression.. ; > - ^ * . . ^ 

SfV^e- words can Ko learned by associatij}g a knd'n Fnnlish 
'K)rd »ith^the now vord!, c%g*, hazo .is Hausa meaning nistHs 
closo enoun.h to the Ennlish hazcl b be easily associated" and rcnewbored. 
Oljhor vords nay be retained ^^Tssoci^tinn then viith persons 
with that characteristic* o*g*, perozoso 'in S^smish <^aninn "lazy" - 
tnll be nore easily retained, pefRapTTf you are a^^lo to associate 
it v'ith a ;)articular person ocksessing this characteristic v*or 
. your rnin(Vs eye will 'picturo v.f^onever you hear the woVd. You mav 
want to .iot the person's narm* in* pencil on tlur back of ;/our vocab- * 
ulary slip until you luivG l<?etrnod thr* moanino of Vk- word and can use 
it without thinking, first of the nerson, Thcn-crasL the associa- 
tion* li.nk for it is no lonnor nf^K2ded, 




/"ssociatiojpis may^be established through vords f rom «ny 
f?roiTiar language (not just Fnglisli) vMch sound* and /or 
mean sonething* siri^al^ to the word you are "WorlMng on in 
thr^ language ?/ou are learninn. , Often you cannot find a 
strooq association (on^i VLry much like^ the .word you are. 
trying- to renerabor in sound or reaning) and v/ill hayo - 
to take- a raon. round-about r-vthod of remaiihoring. ' 4u an 
article on lan-^uanc learning, Orj Reyburrf gives tht- , " ^ 
folln»;ino Pulu-Er.plish iHustrr.tlons of this method,^' 
^ n^ol noaninn hjll associated v/ith coal since one digs 
coaT put of tiTTTT^ or mane, mean4nn To finish, can be ro- 
nombcrorJ by thinJnno. -"^T^vo managed to finish , As lonn 
as ynur a'ssociation is sufficient to bring the vrord into 
your rind.uithout ^^astir^n much time, it is a (Useful one. 
As you ronularly-tako this round-ahout route, you'll 
find nav and then a st.op drops put and eventually tk 
wrd vn'Tl ctm^ without the round-about' vay of tMnkinn. 



*~ ItlFOROT TECIINIOIIE ff*^7-^ • . • 

» t • 

SUPJECT : Lcarninr Cownon Verbs. 

ORJ£CTIV£ : To Icern to manipulate a scries of fronuently used verbs in 
different p^}^:s6ns tind 't;gM^es. • . . < 

' ^ : _ 

TECHMKIUE ; Usinn a seriss of actions — -^lacinn verbs in h logical series 

, often serves as a meniorv'aid v.ihcn lear-nin'^ a ne'*/ lannua^ji^. ' ; 

PROCEDURE: ' * ' V * 

1. WorkijT) with your informant, paKr up a list of no more than tiveHe things 
yau or he Hoes oach '^ay in sequenc^T wake u'^, no to tho John, wash, f^ot 
.dres$e<1, etc.) * r-nlavh the actinnSw^ your ihfon^ant eithoivth^^ourh translation 
(^or pantomimo. ^Vito thfesc actions usinn ,your ovm nhcnetic script. * 
; ^ • . : ^ , 1 ■ ^ 

Pee.d^^ad^ the list. line by line havinn the informant ^orroct ^'our ' 
,?ironunciatioh, ^ ' ' ' _ . - * 

V'lthout referr'iryi to your nntrs,>rGTfiat the first four actions after .your 
inforrnant until -you can rLoea't thcfn'oasily without hesitation ffc nistakps. 

4. y^^ix y^u foel comfortable usini: tho first four verbs, continue on to the 
naxF oroup icf f,6ur. (as in Stc-*^ 3),. * " * 

5/ Try to r^ite't% first oirht ver^s Hthout hesitatiT)n or nistakes, (If the. 
list seems too lon(f^ handle,' Cha-ter: K-in'"»''hrre I FrorvHore" by 
":arnucri*G and Qharles Xraft, C5 minht boi encouraqinr. Hhat if thejiev^ lannuav> 
does not stici<?)'^ter ^o.lnn encoura'^od by tho Krafts', try t© apply thC^ 
nrincl^^li^^Of association to the final ^roup of four ^SCTtancos, until yOu 
have t^astercd- the cntir^ sequence- of 12 SGntenc6s. . * 

6. ITurinn.tho ni^xt session, nivie!Af thr series of a;ctions*and usinc ,^hotos or ^ 
.npsturts have tJie. infom.:nt change tho "r^erspn" - (c.n. if the sentences rea^ 

"I not un, I oet washvid, :tc.", f>Mngc>^t^^ "He acts u'^,.hc oets washc^dj; etc.) 
If the chanoes in person c^not cntairsionificant chan'-es i^tjit verb', try.tc 
rfiaster the whole series of tv/eUe at once. If, on the othofWiand, tiie verbs 
change $i'^nificantly, study- the^nc-w sequence, four yor*-^ at a Ifine, until you 
have* mastered allA^12/apd then copy ther. tio'Ti, vcrifyjno v/ith'^your infomwnt. 

7. Continue to ^xeloit t^is '-asic list cjianpinn to other "'^ersons" (v/e^ ttiey, " 
you-^innular/nlural , rtc.K In order to keen the f-^rson you are. referring to 
str^inljt in wouf nind, it'is useful to use ':cs.ture$ to- indicate M% "Ue", etc., 
as you'sncaK. (^c careful thcu-^h; '^ointinn is consi-iercd impolite an^ even 
hostile in sono cultures.) • • ' 

t??. Durifir; a third and f'^urth session, this oxcrcise csjn b-^. expanded^ to deal nith 
tenses 'by learninp tan words from your inff^mant^ such d%: • ' ' 

" now ^ tc^ay , vostcnlay ' . ' * 

, ^ tcmorra' last year.*. . ' • . . * ' 

•'ork through the j^cri :s of actions usinp diffcY*ent tao rprds to pet an idea of 
the sturcturo of^tonses or asoects-of the' larinua^O-.' not ask your 
informntto identify the "t^nsc" involved. "Ho not ex'>ect your lannu?:?e 
assistant to describe the structure., .of his lanoua^e to.5ro'u...T'^ ap^^ C.^ 
'Kraft: «'ihene Do I FroniHere?) , : • - . ' 
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- I.«fOa»rNT TECHf'IPUE N»'lO 



' .S'^MECT ; Pcrfohiiing o Specific Tajk * 

It. IS irn^t)rtant to r^.om^^Qr^ that unrforntaniirK^ a culture- is necessary for ^ 
^accopi'-jlishina specific tochnical t§sks»^It is also important to rcncnhcr that - 
vnu have spocific technical ^tRsks to accbmnlish, anJ that your cr^2dibility ^ 
, often depencfs on how '.foil you perform thes-o ta^ks. ' ^' ^ 

OPJEQIVE : To loarn a series of vcrhs and voon^^ular/ related to the performance 
y ^ ^ of a spocific technical task. ' ^' ' 

TFCHriiniii: : Using a "How To" or task orie;ntod situation. Basin{j your lesson on a 
specific t;?chnical tt^iX obviously n-levant to your work adds iagetus for ojjick ^ 
assimilation of structures nnrl \ocat>ul(^ry . Because" task oriented situations 
deal with actions, thoy provir^c excellent pract'c: in verb usage, -'Pocausv: the W<;k 
may involve r>rops ^.r -'^Jl as action ^ vocabulary is com-letoly defined.- Hecaus.: only 
one task is doscrihcd, voc^'ularp^ oh. one toric is oxp^in^Jod. 

' P^.ri'CEDlIRE : . ' • " ^'v . - : J , 

' ' ^ ■ ' f . 

• 1. <hcos(:' a tas^ cr'^roces? related to your lifo or job. that you .need to , ^ 
'learn to perform; Toj^^x..: Hc**^ to dip a v.*ell, how to cultivate a field, . / ' 
how tc '^repaha a local r^ish, etc.^ ' ' 

,2, The -lesson is orca£ly enriched 'If-ycu can provide props, ohjedtSj and 
visual ai'^s so that the infornant can >1eronstratc the process or .tasH he 'il5 
exnlyiininp. . * * ^ • . • , > . 

3^ Ask the "tju^-sticn: j^o*,/ do yoUfdiq a v.'cll? (for ex.) '^r Hy./ dccsronedjn a velH 
Ask the informant to sho*' you as :vii speaKs. ■ ^ 7, * ' 

Lot' the ihforp:ant d.D/f\strate and -^x^lain the entire Hrcccss t^W ior three 
times. Listen car:funy tryinr to as*^ociate wprds »^ij:h actions and objects. 

5. Renu-st another repetition of the explanation this time stopping the .infomnnt 

er units of 1» '^'^ — .-»^.'-«- — ^^i^- * 

informant correct 



after units of W or three sentences --,rhich ynu at^!er«rt' to rooeat^^^^he 

:ts youf proounciation. * ^ , ^ . . 



fi. C'-^ntinue this process until you carf explain. and v^embnstrate the ontirc ^rocoss. 

Copy the explanation* -ia .vour mx\ phonottc script, read back the explanatio^lxnd 

hcfvo' the •teac>»4r .corrrKt J^urvpronynciation.* • ^ . • ^ ,^ - 

8» Study and learn t!'o explanation -)i heart that s^ne^.^ay. ; - « 

9. Ihevrt-axt day^ rcviv-w the >:?)jplanation, rec^lpp it to yoxjr informant and" havin'^ , * 
him correct. _ . ' . ^ - ' ^ ^ • , ^ • * • . . ^ . > 

10. With the help of your informant', 'exj??^nd the explai^^tion by transfomino it . 
into, other tenses 4* -Imperative, future, past, ate. Repeat and copy. 

11. Practice yo'lr oxnlanation in a real situation. . ' ^ • 



4 - • 

% Adapted froq Hono lingual Informant Techni'oues for Peace > Corps Volunt^rs ' 
by Judith Be'insteln \ ' ^ ! 
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>INF0PJ1ANT TECHNIQUE 11 



SUBJECT: fievel oping.- a subject of'your dio.'ce ' , . ' . 

0*^^^^^^^- ^°J?f " """"s and verb^-rol;at1ve to a snecific subject or technical 

' SKI I I , » 

TECHNIQUE: ness.in-o-con (developed by John Rassik, Dartmoath Colleoe). 
PR(JCEDURE: , . •. ' 

. -~T^ ■ ^ . " ■ * . •■ . 4 

' li^i'^/Sl-din^.^r'^''' Interests you (for .ex. a technical subject - 

y ' * ■ 'li 

y.v^-' Xl ?^k1"^^ 5^5? <^nual squares. Think of Six objects related to 

.J,,^.^ -./the subject chQsen (a shovel, ciment, re-rod, buse, pulley and water). Make a 
rouch sketch of each of the objects. . . • 

j'"''^!!*]^-^ ^^^^ dra<-;inn for your infonnant, and hav? him supDly the ar>t^ror>r1jlte 
vjord. WrItQ.thG nfjiro of the object under the picture including the article'" (tr. t 
or a^). Have the informant repeat each word.' listen careful ly'aij^ repeat.' ~ 

-4. Make sentoncos^-ith each cf.tho objects and have tha teadhi^r correct you. 

5. For each clrawinr, jnake a list of questions and answers. Havo the teacher 
, . correct ycu)^ npQnupc^^.^-j^n 5 ^^y^^yp^g^ ^ -. , ' ' 

5. Ask -him tho nuc^ticns and h.^vo him answr;* 

7. Have h.in nsk the quoslions and you ansv/ai^ (construct a fixative as ♦volt as 
a positive answer for odck cu^^stiorT.'and practice them). . 

. 8. ^ascd on the §tructuros'^earned in your sentences, questions and arfewet?s. ' 
bcrin to conpose;a paragraph based on tho scries of objects. Crfeate ^/our "stcrw" 
sentence by sentence fir^ orally, then. on paper (or ^>referably on a blackhoard^'f 
one is available). Limit >^ur text to 'a maximum of six lines. 

s ■ . ■ — ~ 

{^ad Jth^ text as you hove ?fritten it. Have the teacher corr-ect your pronunciatiln. 

, . 10. S']ovily-mso or block out wrcfs in each lino (first nouns,- then verls, then 

0 ^d.jectives^^ctc). roat'ing 4:he text after each series of erasures. Continue unti> . 
^ r the en^rp tet hers b/>on •erased and yon can^recite the six Jines vfithout the«aid of 
the infhj^^iarit or the written text. ' . 

11. f's a final n^view, have the informant as K you question^bout the text. 

12. Outride of class; use tho ncv/ vocabulary in a r<^j\l'^situation. . ^ 
IT, Review -tho^ text durinn tho follov.'ing sesiiion Before noing on^ somethinn new^ " 



INFORTifIT TECHflinUf: N*> 12 



SHPJECT: Ceremonies- - • 

Jn man/ so called underrtevelope?! countries the needs of the ^oup, family or . 
community often take precedence over the needs of tho individual.' The imrortanco 
accorded to birth, circumcision^ carriage, death and holiJay ceremonies v^ich 
often involve carefully prcscHhed rituab and larre nombeVs of people are an 
expression of this communal spirit; ,St;ructurinn your informant*,s dTscussions 
c T^ucK. ceremonies aJldi'fs you to reap a cioublo harvest — increased .lannuac-^ skills 
and a deeper understanding of the ppople 'dnd 'their custctps- If you learn to ,^ '* ♦ 
participate actively in vhat is inportant to a neo^lc, whenever -possible and 
appropriate^ you, too, hecorye important to them... - - 

OBJECTIVES : Tr> ^?.^^rn ahout a specific communal^ ceremony ' 

. To learn votabulary and linr\i4stic' structures ' appropriate for this - 
ceremony. ' " ** • ^ . 

♦ ^ . . ' ' ' 

TFCHNI^'JE : Structurinp a luss^on through questions 

^' * 

PROCEnUR^S : 

\ * * 

!• Create a situa1;ion for your .informant, usinn roal, cht^ractprs knovfn to Doth., 
of you, for example: "r.lioune's »nfe nayo hirth to a baBy hoy". 

2l Ask the informant the name of the ceremony^ that foUows-thc birth-. -Listen 

.carefully, rer^eat and note. . ' " ^ 

3. ^liouns - ''sk i'ho informant to list and describe the oKjects necessary for this 
cerer.icny. Listen carefully and^ro'^eat after tho informant and note. • " ^ ^ 

C ;Gk the informant '•^'lat ^oplc (relatives, friends^ officials, etc) vnTJ/be 
involved in the ceren;ony either as 'participants cr nuests. Listen carefully, repeat 
and oakd a list of the people involved. ^' ^ 



5. Verbs - Tsk the informant to describe »A'hat uill^t^ done at the cereniony, in order 
if possTFle. Have him explain ho'/'cach object^.isted will he used and vihat each 
person listed. v;ill do (his/her mole). Listen carefully,, repeat and note. -"^ 

6. Expressions - Usino miniature role play h^o the inf6mant act out and exoTain . 
v/hat different people v/i^l say to each other on this occasion. Listen carefully, 
re|:feat and note. ^ ^ ^ - * 

7. VJjectives - /"sk th? informant to describe ^^lat constflutes a good c'^rcnony 
Listen careful iv for adjectives (like pood, -tasty, 'Plentiful, etc). Repeat ^ 
and note. ^ , * . 

7. Suninar^ - Try to describe the entire ceremoTiy to your informant, referrins 
as ll.ttlelis possiMc your notes. Have the informant correct your structural 
errors* and "pronunciation* , * 

9. *Irite a short p^^ra^^raph wifh the help of your informant, outlininc everything 
that has '••een sai,! about the ceremony.' head the^ text' and have the informant - 
correct your pronunciation. ^ % ^ ^ 

10. StudfV your notns and memorize the text. . , * ^ . 

11. Ourino the foil ovnnc session, describe^ the ceremony without referring to your 
notes.- ^ " , . / . . * 

12* Attend a real ceremony; observe what is hannening and try to use th« vocabulary 
and express i ops you have j earned. 28 * ' 



inFOKwnr'-TgcfiriigOE m° 13 



SUBJECT: Developing a subject of your-cholca'.'. 
OBJECTIVE: To' expand t>;'» vocabulary jand structii^ -ou 

TECHNlOlJ&i >!icro-CQfv(deveic-i<i^f%^OtiY»-Ba«SK 

■ / ■ > ' , ^ 'N ' ' 

This techniqutfusgs ?. strict timing d 
limit the vocabuKarV-an4 structu 
of stsie ktn<l is/essentiarfoV^h 



PROCEDURE: 



ll Ask your jinfq 
, interest? .yo^'. 

'2. Have .him sp'eak 
minate (if po.ss^ " ^ 

"use as many o^the^^seaife"*; 
possible, X ^ ^ 




tonic lavise^ona $iroe - a^^^^xabtly-^of^ 
riK^^tt as.^'imeHr^slt-hrttn to' try to" 



^Vds'^ahtlki^ mucK- ot W^^ime vacabuUr^y as 

a^so respecting the-one Jiir\ute limit. ^* 



• 3. Aslc hin to reoeat 

^Ask^the infonrfantf^^s^^^^ haven 't^understooci. 

5. iVIhen :'ou have askoa\an your f^stibps, have the informant ask you^xju^stions'' 
,abojjt \Vnaf he ^:^ said, I - J^' Xi\ :< . - / 

6. Try to renejat; also in the space of Jone minute exactly ivha^, the irif0JTif>arnt 
^aid to you. Try to use the same structures and vocabulary, .The. informant 
can hplp yQ,u when .you net-stuck and correct your pronunciation. and qranmar; 

7 Recording vour talk on, a/cas^^tte^riecorder if one is available facilitates 
correction; You can then- do over ^e.entlre tape -i^'ith^'thQ- informant, stoppinn - • 
to repeat as he corrects you. / - 




' ^ — -■ . " II >/ 

- ■ '• 

■ - ' . ' \ - 

SUBJECT: Folklore " - • ' 

■ / • 

Folktales are the depository of the rulfjs, and wisdom of a culture; As your 
lanquane ability increases, you can begin to tap this rich source of ^ 
structures and cultural insinht", r 

OPJECTIVES ; -To learn about the history ^j^nd values of the new culture; 
-To enrj,Qh your comprehension of the lan^uane , 
-To enrich .vour snoken tannuacie * *" ^ * • 

TECHNIQUE : Telling a story \ ' 

'^Ja^ Lisi;eninn to a story . ^ ^ / 

PROCEDURE ; ' • ' £ ' ' 

!• Chooso an '^jnerican folktale and attempt to tell the stoi^y to the informant* 
in the local lanquago. - 

Z. Encourane the informant to correct your mistakes and ask questions as you . 
speak by periodically a&kino him if he understands, 

~~ — . ' . ^ « " " , ^ 

3, Recording your story on a cassette tane recorder as you speak is particularly 
useful for corrc^ctions, nay~back. the entire tape, havings the teacher correct 
ynu^^fs you go; . ^ 

^f^'Nofo the major corrections and study them after therclessC — -~ s 

5, fsk your Informant to^tell you a folktale from^his iulture. ^ ^ 

Listen carefully, asking questions as Ho noos. Itote new wrds and expressions, 

*7, Study the list after class, . : * , 

8, As a reviev;, the next day; attempt to tell the. infomant the story he told 
you. ' • " . . " . ' ^, 



■26- 



INFORtiANT TECI-:NinUES 

- <1iat docs t^^t nean? . . ^ 

In trvino to-pin doi/n the meaning of a nev/ word, translation can hel/^ut 
it can also load to reel difficulty and frustration, h sure danner signal 
to watch *6r is the risino ^nger in'your throat or the frustration in the pit 
of youV stomach \*4ien your informant -REFUSES ^to give you thci one ivord that 
coriJesnonds irf neanino to a niven ^vord in Enqlish or French* 

.^thances are he is not doing it: to make you anr^y. The i/ord may simply 
not cover the same spectrum ^of meaning as a given English word. 
• . * <. , • 

Instead of forcinn a def^rfttionj: create various sentences in which you^ 
mi^^ht use what seems^to you ta be the equivalent word in your language. 
Ask your informaof^if the sentences are valid or not in his language. 
As you got feedback on each sentence you will slovjly narrow or dxnanrl the 
spectrum of meaninn of the new wordi You may not be able to translati3 ^ 
ft or vou nav noec* tvro or three words to translate it. But what is impoKant 
i^thaVyou Hill understand vlSen and under vjhat circumstance to* use the . 
ward. In a sense, you vnll FEEL the meaning of tho^word. ^ 

Fdllo^)inn are some thoughts on the same or related subjects from^ "Where 
rvo'I Go-Fron Here?" by ^^arguorite and Charlc^s.KrafJ^ * , 

\ Your noal is to respond naturally in the language, so don't 
\insist on a certain combination of v/ords if your assistant • 
doesn't readily -accer^t the>hrasc. Some, for example, in^ 
learninn African lanoua^cs have insisted! that they be taught 
somb> eouivalont of the expression "please", which they could 
use When asking for something in order to feel that they 
were* being polite. Usually the lannuagc assistant has managed 
'to construct somd sort of ecju.ivalent if pressed for it, but 
the use of such an expression in the contexts \^ere on6 
wuld use "please" in English s'cems quite foreign to the 
native speakers, . * - 
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' A relate^ nroblegj^is that of the use of words or conce'^ts that 
are frequent in the new^ lannuane in a v/ay that is, like its nearest 
English equivalent but not ,lfke the norrial use Oi" that nord or con- 
cent in the foreinn lanou^ine: Such an occurrence has oivcn rist& to 
<nevi fjroverb in the Hausa lanouanc of farther n Tineri?.. The \ 
nroverb'is: " Watakila (which is commonly translated "naybe") 
k'eieps Si European tron tell inn a lie." ,Thc reference is to the fact 
that it is coijmpn for Furc^eans "to answer "^'atakila">ather than 
*Ves" or "no", if they arc osk,ed,y3|hethpr or:>not they intend to do 
soTOthino and they wish to {ost^Ofid (or avcoic!) the decision. Th<? 
reason for the r^rovcrb (v'hith is father sarcastic) is that whiK; > 
"maybo" or "-^erhaps" is the intended answer, and often times 
these are possible translations for ^^atakila, a Hausa '^orson using 
watakila in this context 't^uld wish to convey) a hiqh decree of - ^ 
probability rather than-'<i low deqree of possibility. The European, 
hov^ever, using th^ Hausa-woisfj as if ituwere tho exact. equivalent 
of the Ennlish ^maybe" 4n'0Pdcr to avoid telHnn a lie,' is actually 
nuilty a-f' quite sertously misrepresenting his intentions; A nood 
lannuane assistant can h^^l;: you '•^revent such misundorstendinns. 



- ' • In addition to obiainin^ assistance with the 

' , . . ^renunciation ctf those utterances frpni your. language 
*"'X'C\ assistant, y^u should discuss the cpntext^Si'n v^hich 
♦ ' each of the nhrases is en:^loyed in order to pot a 

firm qrin'on the meaninos of -the utterances you are 
learqino. If yoij learn to approach the investination 
' of neaninij'ip the new language by ofctai nine} il lustra- 

tive examples of this naturo"(which should then bo 
- ^,*«88^^^ -Q'^ yo"*^* vocabulary, slips) fr^ your languanc 

assistant,' rather ^han by simoly asking^ for' translation 
] of the nhrases,, you vMl find. yourself oaininn a 

cjr^t "feoV for meanings. * *. 

"»* 

I'flien you sbs^k to discover newe/pressions, it i^ more reward- 
ing and less like.ly to lead yoli inter jthe ty^^ of misuse of the 
languarje illu^ratecCin 'the pirecedinn chapter if you "set a scen^ 
fot your assistant rather than simply askinq him hov to say sucHjr 
and-such in his languane. /Ask him, for example, what he might-^ay 
to^put across a certain i^ea in a riven sftuati^on. 



1 



. By setting^ Ihc scene for Tim in this' way, j?ou 
will be more likely to fwa natural response 
^ - in his lariptfano and better learn how to tajk about 
* ^ your expericitces in his lanruane and in terms o^ 

. . his worldV ^ " ' ^ 
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INFORrlANT TECHNffUE N*'l5 



SUBJECT: ' Values 



Abstract *terms like "honesty", "nrido" and **couranc" when discussed in terms ^of 
concretQ cxamnles often nrovide you with profound insinhts .into the new culture, 

OrJECTIVE$ : - To learn v/hnt qualities are valued* in the nQw culture ^ 

- To incrcaee your ability to use apd understand abstract terms 

TECHNIQUE : P.osdarchinn^ Abstract' terms 

P^xOCF-fflRE ; • . 

I. Ask your infornianjt to talk about the typo of person that is admired in his 
society. . •> , \ • 

2.. »Jhen he ^ems to have founri a fittijr^g -example ask him vvhat qualities this person 
^is said to hafve. 

3. Roneat this process 'Several tir?es, doalinn also v^ith'people vrfip are not 
rosoected . ' * 

4. flake a list of absract terms which describe common qualfties and faults. 

5» forking wtth one wrd at a time verbify the pronunciatit)n of the word and ask 
the informant ^0 attempt to ciive you a oeneral definition. 

6. Once you have the d6finiti|l of the term, try to situate the spectrum 
of meaninr it Covers by. (irqoosing examples of situations in which you feel it 
co^uld Voglcally be used as seen from your limited understanding of the word and 
throiigh your cultural oersnective. Have the informant either ^pprove or 
oualify^your statement/ • 

Ex.: Yes the v/ord wuld tf uso^ In that situation 

(5r fio, ope v'tould have to do X or Y for the term to bo used «in that context, 
^tc. • 

-I • • ' * • 

J. Ask the teacher for at least two exannles of situations in which a person would 
be con'vJimonted; for possessing this abstract quality. Ttote r\m words and 
exnrossions. \ ' ^ 

r.. 'Ask th&'te^chFjr for at least t/fo exanple;5 of situ'ations in which a person 
vwlc^^fe critrci3')d ^or not havinn this quality. 

^5. r.sk the ^formant to describe restrictions on ttie use of the v/crd — 

a"*casG in which it v/ould a^bsolutely 'not be used (for example - in. Senegal * 

one '•^uld definitely not tell a new mother that her ba^y is ''beautiful^). 

10. Listen for these abstract v.'ords in^onversation. ' ^ 

II. Try to use then; as appropriate situations present 'themselves and keep your 
ears onen' f or feedback. 



IMFORflAr^T TECHHIQUE rA 16. 



SUBJECT: Devolopinci a subject of your choice 

... OSJECTIVES : -To expand the -^vocabulary and structures i'ou,^DOsscss 

' TECHHIQ UE: Traniilation ' ' ' , 

[PROCEDURES : ^ ' , ' 

h Find simple t-ooklots or articles on sub.iocts of interest to you. Books • 
.1 'iGsinnod for bo'^innGrs in basic French or English areJdeal for this type of 
session. They u'iu^.lly contain colorful visual aids and nresont simple * 
structures. • . • 

. CZ. Try to translate snail units of throt: or four sentences orstlly into. the target 
lannuane. Ma^/e ^ ir}fcr.*.\int correct your nronurciation* ^ ' ' ^ ^ 

3. Repeat each unit of th»"ce or fcOr sentences after the informant several 
tines until you aix> ^iMo to locito it perfectly v^ftho.ut help or correction. 

4. Note the throe cr f% sentences in your own phonetic script, .Read them back 
. to your informant and have h in correct your pronunciation. \ - 

5. Proceed in the sama v.ay by small units until you complete^->t|ie bock or . ; 
chapter that interests you. ~ ^ 

6., Aftor each nrou^'cf 12-15 stjntences, stoo for a review, riave the informant 
ask you questions. ^out tie contents, and have him*correct your ansv^ers. 

^-7, Ask the infontiaijt nucsticns about the contents and have him answer, 

* ^'Ihen you foci ccr^orjtal^lo with thc*reviov^, po on. to another set of sentences , ^ 



r, 
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IHFORii;M TECHNinUE 17 



SUPJECp. ^(\yolor>ino subject of your dioice 



CWEaiVES: 



irCHWIOUE: 



" Tp,nenordttj orioinaVsontoncGs • <r 

- To'S^fnrGss idoas and imnrova snokon langua^G 
J To imp|ovo canirohGnsi^n J 

FniG xorivcrsatim • » ' 




Unless the itifBymant is chcourario'l to correct your mistakes, this technique 
may bu inter:cistinr but not fruitful In. inproyinn lanniiafic: patterns, 

{'r,(K:FDur;r.s: • ' ' . ' . 

1. Choose 3 subject of interest to you ancf to the informant and bfoin a discussion. 



-4 




"'J 

correct your Pronunciation nnci structures.. , » ♦ 

3. ^'hcrv the infonnant corrects you, ro-^eat the nev sentcncf. srveral times. 



4, Tf the informant corrects r structure or pattf^rn, try to .transform the nh' 
spntenco into a question and Ifitc a nortetivo seni;encc. If vocatujlary i;as 
been corrected^ try to re-use t.h> v;crd in another corvt^jxt,- ^ 



5. Try as marly f*i ffcrcnt sentences v^^ith, th^ correction as you can 'think o^^^i^itho^ut 
losiha tho train of th? conversation. * * ^ ' 

6. ^'ith each corroction^ note flov'n any new structurc^qr Vocabulary for ,m 
furth'T study. It t^c cp'^ pf t!>e Lesson, r'^ad th^)sv sentences back to the^^ 
infonnant anr^ havo hin corrc-ct your pronunciation. ' v ' < . 

7. .r;tudy th:- list 0/ cnrrocticns and reuse then outside of class. 

8. iuring^your next cTasTr, rovicvi the new-vocabulary and structures before 
continuinn. . ^ ^ . ^ 



0 
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• A GUIDE FOR LANGUAGE STUDY' 
• IN JHE FIELD ^ 
BY ARTHUR LEVY C 



When setting or: to learn a third language or when building upon a 
language in which '/cu already have some^ prof iciency , it is often 
helpful to prepare a written outline of topics for study, 

f I hope that the following outline will help you in drawing ud your . 

oirtr nrogr^ of lar3uaRe study. The outline presented is merely a 
guide. It will be up to you to determine vhat aspect of It is relevant 
to th^ language yci uill be studying. You will also have to 'decide 
on the proper order for-presenting material, bothy£hanatlc and 
grauanatical. U % 

No' matte r^wh.vt order of presentation you decide on, please remember 
that you will \%^,t- jr?rh nore quickly if ^the material you use has direct 
bearing on your dry tx> day existence, ^ 



"O utline for Tlaterial Pre^ration ' 



1. Instructional too^ _ 
'P Learn hew to say the following:" 
A. Repeat 
fi. Slo^/ly please 
C. How do ycu say ? 
•D, Is this correct"? 



2. 



Greetin^^G (Heneral) 



A. 

n. 



blorning 
.Ax temp on' 
Eveiiirfp, • 



3, Name 

^A. My%n«3n2 is. _ 



What is "^our name? 
Hie (i:Qr) nnme io 



I'Jhat ir/ his (her> name? 



/ 



A, Rla^ ol CriglD 
A. I ^ from 



Wmrc ave yon from? 



— -m — • . • 

Por example; hi tfer hrv^inj? maste;r^ ^l^p present tense with several high 
, frequency vorbs, rhould you. go on to th*^* past tense (and sometimes there 
. 4ire two past tenrscs) or to the futWe tense "or -both? • 



■ERJC 



37 



Ll 




*5. Nationality (with the negative) , 
A. I ara an 'i\gcrican . ' 

. Arc you an American? ^ 
D. No,»I an not an Englishman. 

Are you an Englishman? , ' 

'^6. Common Objects (with the negative) 

A. Yes, this is a nen, , , ^ - ^' 
Is this a pen? ' ' . 

B. No, this, is not a. book, this Is a pen, 

/ Is this^a book? * 

' ?• Numbers with Objects * . . 

A^^Thia is one oen,* these are two pens, these are three pens/etc. 
-^^^ow many rens? (the informant -can ask you this while holding up 
a certain number of pens^. 
When dealing v/ith Bantu languages, always try to take three or 
four objects from one noun class rather than mixing nouns frOT 
several different classes together. * * 



B. 



8. Time tellinr^ 

9. Days of the week and the ^ate ^ ' 

A, Today is Monday. 
. VJhat day are v/e? 

B. Today*is Monday .the- 25th of March. 
I^at is today's date? 

10*. Foods with the verb "to have**. 
"A. Yes, I have some meat. 

. Do you have any meat? 
B. Yes, I have some pineapples. ^ 
Do you have any pineapples? 

11. DirectiP)ns^ 
^ A. Tp {^t from here to the market you... 
Ho\7 do I get from here to the market? 

*12. Bargaining? at the* market. • - 

A. Buying and celling, etc... 

13; Climate 

A. Jh€i weather today is... 

wftat is the weather^ like today? 

14. biography ' « ' 

A. I was born on liay IT)., 1946. 
' What is your birthdat;(e? 
•^^ B. I was born in« Boulder, Colorado. 
Where were you bom? 
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^" Monolingual Informant Techhigues for Peace Corps Volunteers "^wks 
l^itten by Judith Beinstein; former lax^j^e cbordinator in^^Jnaian 

Lan^age^, with an introduction by Joan^fckessinis, Peace Corps 

' ' . ^ ^ \ 'I 

Language Training Office. ^ . 
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V ' ' Monolingual Informant Techniques for Peace Corps Volunteers^ 



An Aspect of Continued l|ffguage Learning In-Country 



I. INTRODUCTION . , * - 

Techniques for learning the sounds and structures of a language, 
especially unv7ritten,rf roa natiye speakers of the language, usually 
peflag'ogically unskilled and oftei^ unlettered, have long been part of o 
modem descriptive lingiiistics. But tl\e Peace Cor5>s has only recentlfy 
recognised their value. Where Do I Go From Here? by Charles H. and * 
Marguerite S^Kraft devote^ one section to Peace Corps Volunteer use of 
language informants. *^It was the first such study supported by the Peace 
Corps. Most retentl/, these techniques have b^^^^tly described by 
Judith Beihsteilci, former Language Cpprdinator in. Indian Langua'ges. Although 
^ otiginally developed for Peace Corps Volunteers in India, they are 
universally applicable, Theirfpurpose'^is to allow PCVs to: 

continue lanG;uage- learning in the field without trained teach'ers; 

«. * 

avoid the pitfall of talking^ about language through involved 
grama tical discourse with, local "scholars"; 

^develop their own materials concentrating on problemsv.peculiar 

t-o their dialect area and^ job when textsi especially Wills ' 
and exercfises, are unavai^fble; * ^ ^ - 

' • ^ *> 
create 1rar*ied and inter^ting learning Sessions for both Volunteer 
and informant. 

Ideally^ Volunteers should he taught these techniques 4uripg training, 
80 that tfiey may eventually take , over several classes a week. Bestowing 
such increasing rer;»onsibility on trainees as the program concludes ^ ^ k 
facilities transition from training to field. In the field, the Volunteer's 
^uccess*wlth Infqrm.mts. Appends on complete control of the id&ming situation 
and a proficiency level of fit least an S-1+, 

Fallowing are Judy Beinstein's monolingual informant techniques, which 
are sequenced from highly structured tp Jiinstruc|:ured^ The working language 
Iq H<.ndi. All nay be ured singly or^iw^^omb/nation. They by no means exhaust 
al# possible methodologies, however; ''Volunteers should ^periment with^ new 
methods of Elicit inn inxormnrion onc^ these are mastered. 

II. WORKING WITH lA MGU/jSE INFORMANTS • ' ^ 

1. ^Question* Word s ' ^ - * ! ' 

Jhls technique is nSost effecti^ve at the beginning of informant work. 
• Later, it shou).d be used* periodically to drill question and answer patterns 

^e Volunteer begiri? th^ lesson: 



I will say some words. 

(You) use each word In a question* 

The first word is ^ ■ 



All wotds given the informant are question words like; 
what . 

who 4 • * ' ' 

where ' • 

when • * r ' ^ 

etc... ' 

After the informant has devised his question,' tl^ Volunteer repeats it 
until he understands and can say it witK eas*^. ♦ When a word ia the question 
is not understod and cannot be demonstrated by action or object , the 
Volunteer should ask- that the word be used in a sentence: ^ ^ * * 

Use the word ^in another sentence. 

The iiyformant should continue substituting the word in sentences until 
its meaning is clear. Onte the. question h§s been mastered and* recorded » 
the next question word gan be given, 

* 

TJie next word is i t . 




The inforthant should continue to make,<Ipquestion8 with different 
question words until the Valunteer has^Jl^Jmned and wrftten down several*^ 
Once all qu^tions are recorded, the Jvolunt^er should return to and ask t;he 
informant the fj^rst recorded quest iolf. Tfien, the informant should answer 
the question. 

Now I will asi: you^hese questions. 

And you give the answers. ^ 

The Volunteer should master and write down the statements to all 
queg^ions. Afterwards^ the Volunteer should a^k the informant tX> question 
him. Now 'the Volunteer must make up his own answers. 

Now you ask me the questions. « 

And I will give the answers. ' - 

Once the question and answer patterns have been learned. Volunteers 
should, on their own time, write similar questions and answers, substituting 
different il^uns, verbs, adjectives, atjd adverbs to be drilled in the'nfext 
lesson. ^For example; the question, **!.tjnat do you see,*' and its answer, 
"r see a small boy playing,*' form^he following drill?, < 



TOPICS MOT COMDUCIVE TO 
THE CYCLE /JPPPOACH r 



.There are some topics whicbr are not conducive to cycle writinp. Greetings 
and direction rivin^: are two of ,jthcse nrcas. ^reetinps arc usually natterns 
thatppst.he learned hy rote and '"accented, lUrcctiona^airc usually hest 
learned by acquirin*: a feu key nhrases: 

i.e. Turn to" the ri^ht. • /' 

Turn to the left, _ ^ , ; * 

Go straifrbt. ^ 

*''alk meters, kilometers. 

^ * ■ Cross the brid/e. - . 
T0II017 the foot natb to , 

etc. * . . ' . 

Then* the question. " - . - 

Vo^^ i\o I rtet from to . ? 



Then the res'>on8C^^bich will consist of several related* sentences. These 
sentences will include ciany of the key nhrases you have learned by rote. 

4*ne Last Bit of Advice 

PLEASE TyS!*ElIBER: EXPOSiniE, DPriLL AND USE IH LIVE SITUATION ARE IHFINITELY 
MORE*I^1PiORT^K^ TH/>' UNDEnSTi^NPINr: GnvMmRlli; , ' ' * 
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M2 VJhat do you want? (question ^or one nerson). 
tJhat does ho want? 
Wh?.t does she v;int? 

I'lhat do you want? (question for nore than one ners^), 
" t*?hat do thev want? 

' , / 

Cl A, What do you yant? ( cues t ton for one ^erson)% 
• B. I w«nnt sonO Neer . 

A. !^at does he v'arit? ' ^ ^ ^ 

He vvints sono beer, • 
A. ^Ihat does she want? . - * 

n. She wants S'^yic. heer . * - • 

A, 'fhat do you yant? (qiiestlon for more than one nerson). 
r. We want sopel heer . , ^ > , ^ 

A. l^niat f\o t'^^ylwant? 

B. They, wijat some beer. 

(A question with yctu^ln it WILL always illicit an answer of or we. 
• For this reason, you always will appear -in the VI nhas.e of a verb cycle 

but never in the ^*1 phase). ^ * . , 

(The C2 oh^se is nerely a further elaboration 'of structure already 

acquired) . " , 



J 



PRESENl' CONDttlONAL 



{dl If you come every day, your child will be cured, 

'If you pive your child he thrill be healthy. 

If you feed your child ufawantedza, his VTcifh will inctfease. 

If you take your jncdicine everyday you will eet w^ll, 

M2 Hill ny child » g cured? ' / ' . 

Will my child beccne healthy? 
•Will Dy*child'c V7eif:ht .increase? 
Will I <'ot well' 



Cl 



A. V?ill ny chVid be cured? 

3. If yon icme evory<'ay, your child will be cured* ? 
A. Will my cl^i^d becohe healthy? 

Ti.- If you five your child ni'tk, he will be healthy. 

A. Will ny chil'^s vcirht increase? y - 

If you feed your child ufawantedzA/ his weight will increase, 

A. Will T.r.et ; ' ^ V ^ 

15, If you tal'e i^cdiclne everyday, you will jjet well, 

(This cycle could be varied with the^oast conditional). 



i 



VX If you would hcve cor-.e everyday, your chH:d wo6K' have been well 
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Would my. child have been cured if I had come everyday? I 

J. 8u<^geat that you sit down with yonr^nfeoraniit^TJ^'^writo your own cycled-. Use 
some of'^ the ^to-^ics that I have sup.r^ested pn ^we^ one and tx^o to ^,et started. 
For example, t common objects foods wilh the verb TO HAVE, theWcrb TO 00, etc. 

Try to* keen your cycles short and" simple. Foi max^Jnum effectiveness, no sentence 
shoul<l , contain more than 5 words. Of couijse, x>?hen you pet into more C(jpplicated 
cjraanatical coi^structions^ like Che nresent and •5adL conditional above,, your 
^entonceie vzillj^et a little longer, * a m- J^^ a • 



I. ? 

' ^ * , ...... 1 ^kTLACE OF ORIGIN 

^- I coine- from America . 

^ He comes from Malawi . 
She comes fron Kenya . 

f ' . ' ' - ^ ^ 

'•''here do you come fron? j"* 
r*. • ^ ^ ^-fh&re does he come from? ^ 

^ ^ • - ^ ITiere does sho come frorp? ^ 

'sTiere do you come from? 
^ » , I cone fron America,^ 

' ^ ^ Hiere does he come from? 

He cones from Malavl. 
Q %ere does she cone from? 
She comes from Kenya. 

This cycle can be varied to include: 
^ ^ ^Ihat town does he, come from? 

*^ V^hat country does he come from? 

ov , Vhaf-rart of the country does , he comfe from? 

- - ^ * (I^'orth, South, East, West, Central) 



\ K PLACE OF ORIGIN WITH THE NEGATIVE 



No, I do not ccxne fron England. 

No, she does not come fron Zanzibar. 

No, he does not come fron Upanda. ^ 

1*2 Do you come from Enf,land? . * ^ 
Does she come from Zanzibar? 
Does he cone. fron Urnnda? 

CI A. iDo you cone from l^nqland? 

B. Ho, I do not come from England. 

•A, Does she c^^pjc from Zanzibar? r 
n. No, s^e 4^ocs- net come from Zanzibar* , . , 

A. Does he crome from U^^anda? 

35. No, ^ho does not come f^^j^ Uc^an^a. 

C2 A. Do you "fcome' from En^'.land? 

B. No, I* do not come from Enp,land, I come from America* • 
A. Does she cone fron Zanzibar? 

P. No,, she does not come from Zanzibar, she comes from Kenya. 

A. Does he come fron Uganda? "^^^ 

B. No, he does not come fron Uganda, he comes from JIalawi. 



^ • . * .TO mjrr 

*r Ml I want some bee r. (Tomatoes, tea, coffee). 
He vantg::somQ beer . 
— r^^c^ants some beer, ' 

We^want some beer / ^ 
, - They want* some beer . , ^j^^ 
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. ;2, This a comparatively ef fortfess .way tp learn new verbs 
* quickly. * - \' 

,i . ~ - ' 

/Another situation would inclifde the exnlanation of an activity, 

1. How to sevj a dress ( 'stco by sten ) 

2, How to bandage a v/oUnd. (again sten^by step) 



youp TASip oEjncTivF. should ue mahipulation of essential 't>/vtterns Aim- 
j:oT THE ACcurrjLATion OF vocAinn.m>^ 

■ . ■ . .. - ' • 

How to Pecord the«^aterial 
^ You Want to Learn 

. Hdlf of thn tine v;c srenH in the new lan<»uaf»e xie arVlatt^nting to learn 
will he spent askiiij^ questions (in the lanruap^e^of course), for\this rfeason^, 
the cycle method - ;ls particularly u&eful^ csneclally un through the S 2 (see 
the self- appraisal check list;) level. 

. A cycle consists of three or four phases. -There is the first phase, 
the Ml v;hich is -ah affirmative statement. The second nhase^ the fll is a 
question which ill:^it3 the affirmative statement in HI. The third phas^, 
the is tbc conversation between the student" and the? teacher. The teacher 
asks the question, '^'2, and the student; 8ives^the answer, lU^ Then they 
reverse. The student asks the question H2, and the teacher y?ives -the 
cinswer, ri. The following are some concrete examples of cycles, , ♦ 



HI 



M2 



* ^^y name is _ 
- Her nage is 
His name is 



What -is vour name? 
t/hat is her name? 
V'hat Is his name? 



CI 



VPiat is your name? 
';y name is 



^Miat is hor nanc^? 
Kg/ Qc^ne is ^ 



t^i^p.t Is his name^? 
His .nane is 



DAY OF TtlE \^EK 

Today is^l!onday» ^ 

XpcJr.y is Tuesday. 

ToSay is Wednesday^ *' 

cStc... 

What day is it today? 

A. T.Jhat,day is it today? 

B. Today is . ^ ^ 



Dr. Ear;! Stevick of the Foreign Service Institute has been very dnf luential 
in promoting the "cycle method** fftr teaching language. 
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10. TO EAT . • ^ ' . 

I eat lunch at l2:30 
etc**. 

11* TO LIKE . • t 

I like bananas.-^ - ' \ ^ * 

etc.. ^ ' ' ' ^ 

B. Make sure that the verbs you learn are high frequencyVv Af»ain, 
learn them in i^hrases that you v/lll have^ occasion to use in* 
your day tp day activities. 

C. ' Jfary the basic sentences 'Which you associate with each verb 

^ (and these shoulf' be learned hy rote) x^rLth different forms, i.e* 
negative, interrp^ative, subject and oBject changes. Refer 
to the model of the verb TO WAIT^ on page 6 . 

D. \^MtGr raaot^rin's most o^ the verbs you need in tl^e present tense, 

< tiien so -on to learn the verbs (usin^ the same phrases you usQd 
when learning tbe nresent tense) in the past an^i future tenses* 
i.e. I work as^^r. ?.C. Volunteer. ' . ' . 

I vrarked as a P.O.' Volunteer, . .s. 

I will work as a ?.•. Volunteer. ' ' , ' 



E, FrequGfntly t^nse changes are quite sim^^le. ^This is particularly 
true for Bantu languages. When this is the case,- you may learn, 
the oast and future tenses of a verb , you have learned in^ the 
nresent before you master the present t:cnses of '\11 the commonly used 
verb. I would always recdrmnend learning, at loast 4 or 5 rrcsciht ' 

. tenses before p,oinr: on to* other .tenses, howevxir. v 

V, . ^ , 

F. ^ Sometimes the only difference in a tense is tone or vowel length. 

J^e sure to imitate your informant qxactly, -especially when the 
'^di^ferencc between, two tenijes seems slif»Ht to you. 



16. Common Situations or Activities , * 

A. From time to time, let a common situation serve as the^ theme • to your 
lesson materials.* Your daily routine Would be , such a situation, i 

1; I get un at 7 o'clock * ^ ^ 

' I wash and I shave at 7^15/ 

I get 'f^ osced at 7*30 , 
I eat <break-fa&t ^t- 8-00 ' \ • 
I go to work at 



I retlim hotre for lunch at 

I re^t from to 

I teach English from 

I visit the clinic at 

etc , . ' 



to 
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Verbs 

a/ 
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Useful hlj^h frequency verbs the resent tense. 
1. TO CO 

I 50 to the market s (house, store, school)'^ 
You ^,0 to the market. ' «cr ' ^ 

He goes to the l aarkot . - 5^ 

, ,She, ve, you, ^ they go (goes) 'to' the markett' 

'Always, learn verbs in the context 6f a meanin^fxil phrase. 
Hevcr just learn I go, you g^o, he f?oes, she ^oob^- etc...) 

TpeHAVE ' © 

(Asi(ki fron the rossessive sense of this verb in terms of 
thiri?,s> check for hicth frequency idiomatic uses of* this j 
* verb and learn them.) ' * | 

3* TO WAN^r (can smatlmes \>e the same verb. as TO TIKE)'. 
I want some, beer.. * * 

You want Gone beet. . \^ 

He wantp sc^me beer, etc.. 

A. TO FEEL \ - , ' 

l feci tired . fLazy, cold, etc.) ^ 
You feel tired . * , * 

He feels tired , etc " , ^ 

(this verb often has many idiomatic uses). 



\ 



.5. TO SE.- • . ^ . 

I am an American. ' - ' ^ 4k 

.You are an Americans ' , 

He is, etc... ' ^ 

^(chedR for the idiomatic uses of ^his verb. In Bantu Istbguaf^ea^ 
- ' - the expressions ''I am in the room" and ''the >^ook Ifl on the 
table*' ^e expressed dif f erei^tly) . * ' 

6« TO W0?1C . ' ^ \ 

9 I vTorh he a P.C. Volunteer . o * . ^ 

You work ns a ?.(?. Volunteer. ' * * 

He worVs as a T.C. Volunteer. • * - 

She works as a P,C. Volunteer. * . . * . 

We work a.i P.C, Volunteers. ^ 
t They uork aa P.C. Volunteers. 

'7.'* TO. TEACH 9 ^ ' * 

I teach child care, 
etc... ' ^ * * 

8. ^ TO m?.J) ^ ' 

I need four bandages, ' • « , ' - 

• etc. . . , « ^ • 

9. .TO SPEAK 

I speal: 2 languagesT' * ' 

etc... ♦ ^ * • 



ERLC 



48 ■ 



-44- . 



What do you see? I see a small' boy playing . 



1 notice. ♦ , You notice bullock cart traveling, - 

we hear* ' We hear womap selling fruit, 

they - -They. ' farmer plowing.* 

^ V ^ * . ^ • • ■ . • 

Ive questions .can be made from the question pattern; fdrty-eight 
answers can be made f rpm the answer pattern.- 



2. Pictures ' * 

Use of pictures is 'one of the easiest Informant techniques mainly 
because length of the Informant's description. Is^ easily controlled and ^ 
new vocabulary is comp^letely explained by the picture's content.* The 
Volunteer shows the informant a picture and says: 

Look 'At this picture, - ^ 

• Show me and explain what you see in the picture. 

Teil me in four or five. sentences. , 

^ -The Vqluntfeer should then let the informant talk about the pictures 
, . and, repeat his expl-nation several time?. Then the Volunteer-should use ^ 
\ the same descriptive explanation. If. he. cannot repeat the entire _ ^ 

' explanatiofi, then he fih6uld ^k the informant to repeat the e|cplanation ^ 
sentence by 9.entence, /^^^^ ^ " \ 

Please repeat one sentence at a time* X - ^ 
^ * / I will repeat the sentence after you. ' ^ ^ ^/ , 

Sentences shotsW be repeated until the entire explanation is ^aastered. 
The Volunteer should ask queatioxis about what people, in the picture ax^ 
doing if the Informant's applanation Is .too simple.^ The Voldnteer might 
also record vocabulary under^ corresponding pictures to compile a p^torlal 
dictionary by topic. Reviewing vocabulary with these pictures eliminates 
need for English translation; termindJLbgy will be learned functionally. 

* * -* ' i' • 
3. Associations tr ^ ' ^ >^ . . 

The advantages of the "a^oclation" technique are expansion' of 
vocafiuXary on one topic and eliciting irformation^^dn^vjob-related objeQ^'^. 

i: and Ideas. ^ . ^ , / ^ ^ ' •. .-'^-i^ 

The Volunteer tells fhe informant i 

i will say a word. «i • - . 

(You) say several sentences 

about that word., ^ * ^ 

O Say whatever* comes into your head. " . j " 



Initially^ the Volunteer should Use^ords for tangible objects, like 
box» pencil » water » etc. » so that thQ informant can have a visual 7 
as well., as an audlal stimulus* Later » words for abstracts^ like 
education, liberty, family, etc., may be used for^indight into cultural 
values. t 



4. 

Again, tHe Volunteer should repeat and master the informant's sentences. 



^ 4. Task-t)riented Situations X 



Because task-*oriented situations deal^with action, they proy^de 
excellent practice in verb usage. Because the task involves props "and actions 
vocabulary is completely defined. Because o^ly one task is described, 
vocabulary on one topic is expanded. ^ ^ 

The Volunteer chooses some task or process, perhaps related ^to his job^ that 
hetieeds 'to learn to^ describe. He nay need to supply visual aids involved 
in the task so that the informant can demonstrate the. process or t^ask he 
is explaining.^ The Volunteer asks (as he hands over the propd, for exami>le): 

> How do you cook ricet 
^ How do you write a letter? ^ , 

How do you wash a baby? etc. . . ^ 

% 

(These as well a6 other 8ituation3 are suitable' only if cocking, « ^ 
writings washing, etc. equipment is available for demonstratii^n),. 

Show me.' ' 

The Volunteer should then let the informant ^plain and demonstrate the 
entire process. The inforcfiant should^ repeat the process r 

Please repeat the «S^e thing. ,^ ^ , ^ ^ ^ ^ " ^ 



4 



then, 1?reak the explanation' into- two or jrfireeljsentfence units. The" Volunteer 
should repeat these seiitend^B'unttl he cSKea^l^ dfemonstrate-'^he * * 
entire^ proces^hlsuielf . „^ ' ^ . - . ^ 

Say the^first few sentences. 
I will -repeat. 
^a^ the next few sentences. 

Ofi^e the Volunteer has mastered the explaaatfon in the pv<sent-t€ 
may then go through' the same explanation usin^ Imperative, 't^fc^tm, 
subjunctive; or conditional fo^rms. He can also change vetb^iteyson teo 
I, we, you, they, etc. He will thus become more flexible ^^Ing.'jfeAse, 
number, and gender. 

1, • . ^ ' > ~ 

' 5. Narratives . - * 



Narratives are good comprehension exercises for th^ Volunteer and 
provide/ practice in %ei;^rating sentences that can be Icorrected. 

'■{'fW'' ■ . ' ^ ■ f - ■ ' u. ^ 



^The Volunteer asks the informant to relate an Incident or teli a aliosct 
story « 

• Tell me an interesting thing that happen^ to you^ohce • 
\^ '<an interesting story). . - ^ ' / ' 

The informant relates ^hat^vey tale he 'likes. If the Volunteer .want^^la 
to tairabout some soecific^subject, he says^ for example; \ » 

Tell me about your school days. . , 

The story or incident^ should be repeated by the i^brmant, then sumn^ized 
by the Volunteer. ■ \ ' - 

* If you repeat, then i sumarizfe.* i 

^ When the informant has repeated his monologue enough for total comprehension, 
the 'Volunteer shaujd eunrnarizeH 

' If the Volunteer so desires, he may also repeat the original monologue 
and/or ask questions about it. ^ ^ 

6; Role riay ^ ^ - ^ - 

In role olay> the -Volunteer can gcnefta,te his own sentences In a -'^ 
simulated real-life sifjction yet benefit from correction; A- role pla^ 
is a situation taken from real life where the informant and Volunteer 
play the' roles of people in that situation (e.g. a taxi driver and his 
passenger; a cloth merchant and his customer: a rural developoent officer 
_ and a farmer. The Volunteer must describe^ both the situation and the 

roles to be acted. ^Tne dialogue then begins. Iflicn the dialogue is finished, 
roles- *ould be reversed s6 that the Volunteer can .observe, then copy the 
itrformant's original role." Correction by the informant is implicit in - ^ 
this technique. ' . 

I will dejcribe a situation-^ (Here the situations is de^ribed). 



You be 



I will be t V . 

7* Free Con'^crs' tion ^ I 

Like role play, this technique is useful for: 

generating original sentences; 
expressing .personal ideas about something |^ 



/ and comprehension 



• The Volunteer askii the Informant to talk about * ; 
hi.to?icSl or legendary character, or national hero. 

aS SJeJtions nnd'add coometrts about t1ie informants description. (The sa» 
^procSure may, be applied to any topic). When talking about people tfie 
• Volunteer should/dak: ^ ^ ^ 

o ' ' ■ ~ \ ~ ' ■ ' r 51, - 



I| you were 



vhat^ woujd you do? 



The Volunteer should also tell the Informsnt about people he'-koQWs ind 
a^ion he would .take if he were they. . * 



If I were 



I WOUI4 do thus. 



8. Reading and Discussion ^ ' ^ 

Reading is good for vocabulary ^expansion* When the Volunteer reads 
with the infomant, a diction^^ is unnecessary. However^ every Volunteer 
should have a dictionary so tha|:' he can read ^n his cm and check new word 
meanings and usage. The Volunteer starts wi^ elementary reading^taterials 
and asl^ his Infomant to help* Graded texts ate suggested. As his 
accuracy an4 spiked imprdveS) he should start reading newspaper articles also. 
All reading selections can be used for discussion and/or suonary. 



(7 ■ 
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L/Jig^AGE LEARNING irf THE HELP V c \ 

A policy statement for Seoiegal Peace Corps Volunteers 

i * 

Some people can learn a language quickly and effectively just 1)y 
living wtieib the language is* epokeit. Most people can pick up a l^oguag^e 
slowly in the same situation. Your need to able ^to_ communicate itf • ^ 
present and pressing and you-vill fitten feel frustrated and poorly 

prepared. Two years begin to seem li& a very^hort time in which to get . ^ ' 

anything dope or even started. For you, slowly Vs not the way you want ^ ^ , ^ 

to learn* For you, traiijing cannot end' with "in^ountry traliiing*** 'It " 
has to continue cver'your two years here. ^~ 

' In Dakar, yoii were working with a trained teacher and it was his ^ • - . 

responsability to "communicate a body of material thought~to be necessary J 
^ for your job. In the field, if you want to continue your trainingVou 
will bo working with an tAitrained informant and the burden of lea«l(ing 
and deciding what you have to know falls on your* shoulders* The purpose , 
of this paper is to help you set up your ^ continuing leanguage training* 

My- / ^ 

> How to coiiinue your language training ^ o 

Some exceptional people learn best In totally informal situations. | 
Mosf of us, however,' need the discipline of a regularly set period during , 
which^we agree to concentrate our attention on the language^ve want to^ 
learn. Consider your language level and ypur wo^rk schedule and decide 
, how much time a week you arc going to spend on language** (If you feel 
realty weak and want to improve q^-ickly a fiiinimum of three one hour 
sessions a week is advisable). ^ 

" The next oroblem is finding a language in|ormant. Ask questions, 
an d g et t o- know as.man y^ople as pifcrsible* before making your-choice* 
The informant should be someone you like and respect who explains well 
' and who understands quickly what you ar^ asking* If. you are studying 
Sr local language the fact that an i\|formant dqes nbt speak French makes 
things- more difficult, but should not automatically eliminate him as a 
possible source. _ ' ' 

How to work' with an inf or:gn»^ . 



ERIC 



Some o'f the following ideas may be more appropriate for studying 
Ttench, soiae for local language, some for advanced sttidents, some for 
beginners* Try as many of them as possible and le\ jis know how weU they 
work. , ' , ' 

,The first thing you must decide is what- you h ave to leatn* 
Make a list c?^iagram of the people you regularly have contact 
with* Think abqut what] you talk, about and under what ArcuaBtances you 
flwet* Use these situations as « basis for dialc^gue^ or descriptions and 
for deciding what /grammatical structures you need but cannot use* , 



Free conversation ig- of teir interesting but not very f ruitfal 
unless the teacher systemaUcally correctQ mistakes ind has the student 
repeat correct' statences and create tjew otCes based oit the pattern la. 
question. Most uptrained teachers get so interested in the subject matter 
that they do nt>t^ correct properly^ but if you have a cassette recorder, 
you can record shoiTt convei:sations and go back 6ver the tape sentence by 
sentence, having the teacher ^orrect you 

A useful correction might look like 




Elgve: Je m'occupe avec le Centre Soft 
Prof: W/^ 
. ElSve: ..^Aah, jeyft' occupe, du Centre Social 

, Prof: , Pien.^p^tez encore.., Je m'occupe du Qentre Social..-^ 
t- • ». ' 

ElSve repeats, , * ' . ' ^ 

Prpf asks: a) Vous vbus occupez du Centre Social? ' 

^ b) Vous vous occupejs^ du Centre Social ou de la Katemit€? 
' c) De quoi vous occupez-vous? 

* ^ ^ISve answers. ... * - ^ ^ 

Prof: * Le gouvemeur s'occupe-t-ij. du Centre? 
El^ve: Hon, il* ne s*occupe pas du Centre. 
* Prof: De quoi s' occupe-t-A? ^ <» ^ • 

El^ve: II s'jjccupe de la Region. * , . 

Prof: Qui est*ce qui s'occupe du Depalrtement? * 

El^ve: - C'est le PrSfe't .qui"s*occupe du Departement? 
Prof: Posez-moi des quest ionSa avec "s*occuper de". 

^ TtmSy th^ correction, becomes a small conversation in^which the « 
student l|as th^xhance to^us^e the c'orjrect^d foi^ in af firmative ^ neaative 
and interrogatiVs sentences.''*. Remember: for each new sentence, bf sure to 
learn' the question and the negation as we 11 4 . 



Dessin o~cot^ ^ ^ - "-r- * - 

For technical or cultural vocabulary, divide 4 blank page into six 
parts and make six. simple drawings of objects i^dlated to^a specific 
subject that interests you. (For exami^le: a needle and thread, a spool of 
thread, a pair of scissors, a piece of material/ ^ thimble, a knot). 

^ A. With the aid pi the informant; identify each drawixig repeating 
the word carefully and writing it under the appropriate picture. 

^ B. Hake_ sentences idth each object aid )iave the« teacher correct you. 

^ C. Make a list of questions and answers that go with each drawing** 
Teacher c^rects. ^ * 

D» Qreate a situation^ story or dialogue using the objec^. Work 
on the text^, creating sentence by sentence ^ f'irst orally, then 
writing on a, small blackboard, or on a j^iee^ of* paper if there 
is no beard availal>le. (Limit the text to 6«^8 sentence8>« 
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?• Read the text as you have written it^ then slowly erase or 
ctoas-^o&t words in each line (first nouns, tlien verbs, then 
adjectives, etc.), once again reading the ^ text after eadi 
aeries of erasures.. Continue until the erfkire text has been 
erased and ycu can recite the entire lesson without a written - 
^ text. . • < r • • ^ 



^ F. As a final review the* teacher asks you questions about the 
text. There should be some review of thg text the following 
1 V day. - ' * 

i 

'"^"\XV. *i Micro-con:* • 



> Ask your informant to speak to you for exactly one minute on a topic 
that interests you. Have him speak on the same subject a second .time; Also 
for ci^actly one minute. (If possible have a^ thir^ person time informant). } 
Ask^im to use as 'many of the same structures and as much of the same 
vocabulary as possible. Ask him to do the same thing a third time. 

Listen carefully and' ask him questions about things you haven* t 
undera^dod. When you have asked all your questions, have < the/ informant 
4sk you questions about what he h^ said. Chen you try to repeat, also ^ 
in th^ space of one minute, exactly what the teacher has said to you. 
Try to use the same structures and vocabulary. The teacher should help 
you when you get s^tuck and correct you when j^ou have finished. Again a 
cassette recorder can be very helpful for the corrections. % ' 

* Basfd onl:he ideas ^of Dartmouth language expert. Dr. John Rassias. * 

< ^ ... ' - - ' 

V. ^* If ypu TuA out of topics of ,c6nversation, tell your teacher a • • 
story] - Little ped Fiding Hoorf, Romep; and Juliet , the American Civil War... 

Rave him ccjrrect ydu or use the recorder as explained above. Encourage 
him to rocl^srdcate with a folk' tale or history of s'effegal that he knows* 
or heard as a child. "'Ask questions i^en you do not understand, VJ|S.« ,i«. a 
good |§peaking comprehension exercise, and a good device for interesting 
cultujral material. 

. , 1 ■ ■ ■ " ' • . '/ ■ . , 

I * ' ' 

VI. N Translation . - • 

A good exercise for mo»c atf^nced studentst' Translate into the , i 

target language* rather than from it ihto^ ydiir own* If you are studying ' ^ 

Ftench, trtnslate into French from English, If you are stiidying.Wolof , ' 
translate from French or English into Wolof . The little bodklets on malaria, . . 
health, and puericuiture proved very useful during the training program. . 
.Wheft you. have fini8^€iJ-translating a text "(noting down the translation ^ 
sentence by sentence), use the same eif^wD^ techniques outlined in XII E 
and F to memorize* ' . ^ - ^ 



- V . 

K 

\ 

t ■ ' . ^ ■ 

m ^ » -51- 

VII. Describe or pantomime a 'series of actions that follow a real ^ 
order - getting up in the morning, showering, getting dVessed, eat^^ing^r-"^ 
breakfast 9 ,etc... - or in |jhe case of technical vocabulary the steps \ 
In building a well of latrine, etc. 

. • • ' ■ • , • ^ . - " 

Begin in the first |>erson (I) and learn the verbs involved. Then 
switch to you, he, etc. When you .are comfortable with tlie verb^, ask the 
' informant* to help you- change tenses. Never tell your informant to give 
"9$ you the '^fir^t person past tense** - ask him instead how he would say, 

' **Ye8terday, I ** Avoid asking your untrained teacher about the ^ 

^ glramnati^al structlkre of-the/lai||uage. ^ Understanding the gtammat .wil^ 

come when you have gathered^nough ^examples to draw your own conclusions. 
kp that point, you will be able to create new sentences from the 
information ydu already have. Do not ask youif informant to verify an ^ 
abstract rule. Decide on what the rule seems to be, then make up an 
' • example that would fit your hypotheses ^nd ask the 'teacher if the sentence ' 

itf graomatically correct. If he 'says yes, make up mbre examples until ^ 
.you are satisfied that your hypothesis is correct. STAY AWAY FROM ABSlKACT 
GRAIflAR RUL5S UNLESS YOUR INFORMANT IS EXCEPTIONALLY-blKTED' AND AWARB, OF 
HIS OWN LANGUAGE. .Remember,.i^moS't of you would have a^ot of difficulty 
%xplaining to a non-Engll8h~ speaker when td use *I wdnt and when to use 

* I have gone . The fact that you can use these«forms correctly does -not mean 
that you can explain chem quickly and clearly to st puzzled student (unless,^ 
of course, you ha^^e had some grounding in grammar).^ 

^ What support can you expect - f 

/ As most of you already know, there exists in Dakar the Francophone 

' - Training Office ^(F.T.O. , B,P. -5270, Dakar - Fann , Senegal). This office . 

w|is^set-up last year to suppo^ and train volunteers in language and 
cross-cultiiral studies* Presently the office has one language coordinator 

* (PAPE GAVE)^ and two training specialists, (Boubacar DIALLO and Gary . 
QWaBERG). . * ' • ' • . 

• ^ Responsabijlities of^the F.T.O. will include: ' f 

^ ^ - : . / ^ I ^ 

- Handling regis t rat ioi^ and reiml)ursement pf language informant^. ( ' . 

~ Supplying suggestions likc^ the above for working with informants 
• in field. > ' . \ * 

- Developing 'Social and technical French and local language 
materials for Senegal training ^nd improving fisting ^materials - 

,all with your help. * 

/ • ' 

- Helpi(jig to realize ai^ suggestitms you might hjx^ for othet types, 
of language support. \ * ^ ^ 

\ * . ~ . . 

Language testing at the request of PC/Senegal or at your ' request . 

' . * \ 

Formal In-serv'ice language training (formal languagf^ olatfses for ^ 

a group of volunteers for a specified period of time during your 

volunteer service) at y^dur request with the approval of Peace u _ . „ ^ 

, Corps/Senegal, * * " ' 



1^' 
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. 4i« <Tft.t tratlve guirdeltne.g 



««r.i«,.v^ J''^*"* V^ljjfeinbbrse you«.for «p to a total of three (3) houra - 
per iieak of language classes (French and/or- lofial, language).' tfe request • 

followlng.guidel^s for p^SS 
l2SS-S;°^tw*'' ""^"^^ ^'^^iSht and giS^'SeaS^rp./ 

S^f^^J^^J^^K -J! ""f^^'^y Pen^t ^ many volunteers as possible to 
benefit from the llnited, money available for in-service training.' t^' , 

How to register vour tead>er * ' > ^ 

• ,, - ^"^ ~ I. • ■ f ^; , . 

When you have f'ound a teacher^ please drop Keith OLSON (F.'T.O.;.- 
Business Manager) a line p.'.ving the teacher? s name and any relevant Infornation 
lage, work, narital status, special Interests or talents, previous H 
«tperlenc€ wltir PCVs, epc),. You cannot be reimbursed if your teicher 1. 
' y'i,'^'^'^"^ Ke^^^. Should you change teachers, Keith shouWsagito • 
be Informed. JJhen registering*^ teacher, also-liiclude the rate of Myment * 
agreed to, anticipat;gd nunj^er of hours per week and plaaneS duratlpri^^f 
lesions. ' . ^^-f" 

How much do -you rav? j /. . , ■ 

t - I' ■ 

If you c&n est-bllsh a satisfactory non-paying class with d% 
Stoegalese frlaad, or if yoit can exchange English lessons for Wolof ani are 
willing to do so, so t'.i'.ch the better. If you find it necessary^to i>ay your 
Informant yoa nay uoe the following guidelines.' \} 




Secondarj- School Teacher-Prof ess eur - 350 to 450"^ CPA/he 
Primary School Te|kpr-Instltuteur ' - 250 to "350 CPA/he 
Infexperl.enced Tea«: , . - uf^ tp i250/hour 



ir 



• ^ You should always consider the experience of the t^^r, as -well cs 
your place of aesignneitt. In. the la^geis^itieA. ratetf will%^ tavards 
the higher flgu?^. 'Yb^ should negoclate^a fair.and/reaponabl^ate. 

-gaynent and Relpfarseocnt ' ' ,^ % 

Either you or your 'ianguage teacher should write up a monthly bSLll, 
which should include the followln*g informationT : 

Name of teachert ^ " ^aagiia^^^^^^ 

• Name of volurfteer: ^ Mailing addrea's: 

Period of Billr , . . Pro ro > 7^ t^ ■ ' > ^ . • 



Tot&t nAbej: of fiours^ 



X Rate/hr. 



t^t: Paid 



CPA 



t <( teacher^ a niftae) have feceived c fA for 

of(laqguaRe):^^- u classes wi^hii(W(^^^^' 
Signad^ . 



hoVra 



Lang^afte' Teacher 
1" pc\m * 




^4 
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You ahould i>«y your teacher and then forward the blH to Keith 
sOLSON, B.P^ 5270, Dakar-Fam^ Senegal for relnburaeaaent* Your relsibursement 
win be neUed tp you by MAHDAX unless you indlcatewyou want It held for 
you at the F«T.O. office in Bakar. 

Address all questions on administrative procedures sod rei^ursement 
to Keitfi, and questions on content of classes or techniques to Pape GltiE 
at ,the same address* Kaep us advised as to hcAi your classes are progressing, 
the kinds of problems you are having and how wo caa be of help. 



